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English Support to Academic Staff
A Pilot Study at the Department of Management

Elena Borsetto and Daniel Patrick Schug
(Universita Ca’ Foscari Venezia, Italia)

Abstract The internationalisation of Universities is a global phenomenon that has an impact on
teaching and administrative staff, who, as a result of top-down decisions are required to perform
their tasks in another language, usually English. Given that this process often leads to concerns
regarding the quality of services and teaching, more research is needed to better analyse potential
issues. Therefore, this project seeks to investigate the main linguistic and methodological difficul-
ties experienced by the teaching and administrative staff in an Italian university when English is the
medium of instruction and communication. The Department of Management at Ca’ Foscari University
of Venice has instituted a pilot project running from November 2015 to May 2016, in which linguistic
support is provided to the academic staff, in the form of a language help desk. To understand the
specific needs of the department, diary entries of help desk activities were analysed through the
lens of Grounded Theory. Initial results indicate that less proficient users would ask for a revision
of some grammar points, while more proficient users would prefer having their articles and slides
proofread, or rehearsing their lessons.

Summary 1 Introduction. - 2 Literature Review. - 2.1 Linguistic Difficulties in EMI. - 2.2 Lack of
Supportin EMI Implementation. - 2.3 Institutional Response. - 3 The Present Study: The Ca’ Foscari
Department of Management. - 4 Methodology. - 5 Data collection. - 6 Discussion of findings. -
7 Conclusions.

Keywords English-Medium Instruction (EMI). English as a Lingua Franca (ELF). Teacher Education.
Language Support Service. Internationalisation.

1 Introduction

The stimuli to internationalise universities are not only of educational or
geographical nature, but also political and economical (cf. Coleman 2006).
The main drives of this phenomenon are the desire to acquire international
recognition, attract foreign students and professors, create more partner-
ships with other institutions and companies (Wilkinson 2013, 8), as well
as multiply the possibilities for receiving external funding. Considered all
together, these factors would help improve a university’s position in global
rankings, a crucial element in establishing a renowned reputation:

The combination of higher individual fees, greater student mobility, and
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excess of supply over demand has accentuated the market character of
HE [Higher Education]: the student has become the customer. Universi-
ties are no longer institutions but brands. (Coleman 2006, 3)

In light of this phenomenon, the objective of this study is to analyse one
of the main consequences of internationalisation: the enormous increase
of English Medium Instruction programs all over the world, especially in
the formerly linguistically diverse European tertiary education (for a list,
cf. IIE 2013). This trend has had an impact on how universities organise
their courses, how lecturers teach in their disciplines, and on how students
learn the content of the courses.

For the purposes of this study, English Medium Instruction, or EMI, re-
fers to both a language policy insisting on the use of English and a setting
in which instruction is transmitted through the English language. While
EMI is frequently associated with the concept of Content and Language
Integrated learning, or CLIL, Strotmann et al. (2014) describe a subtle,
though meaningful, difference between these two approaches. Through
the use of authentic materials and pedagogical tools in English, the main
goal of EMI resides in the transmission of content knowledge, assuming
that the acquisition of English is implicit. In CLIL programs, instead, learn-
ing is a much more integrated process since students are more explicitly
guided in their language learning with courses having both content and
language objectives. Another difference lies in the fact that, while EMI
promotes the use of English only, CLIL can be applied to develop also the
use of languages other than English (Coyle, Hood & Marsh 2010). While
research in both CLIL and EMI has informed the direction of this study,
the specific context to be analysed here is purely EMI.

As it stands, numerous studies highlight the benefits for students in
EMI programs at all levels of education, with a large portion citing higher
learner motivation to master both language and content. At the high school
level, for instance, Nikula (2007) presents the case of a Finnish classroom
in which students willingly chose to speak in English between themselves
during class time, even when not compelled to do so by the teacher. At the
university level, Doiz, Lasagabaster and Sierra (2011) observed that stu-
dents studying through EMI in Spain tend to attend class more often, are
more likely to go to their professors’ office hours, and send more emails
asking for clarification on points discussed in class. While not focusing on
the students’ linguistic progress or content mastery, these observations cer-
tainly indicate the potential that EMI has for inspiring classroom learning.

Despite many reported positive effects of EMI, some of which have
been described above, a number of problems remains unaddressed
(cf. Dearden 2015, 3), especially at the tertiary level. Very often, the top-
down decisions of Higher Education Institutions (HEI) result in a push
for the rapid internationalisation of departments and a greater presence

10 Borsetto, Schug. English Support to Academic Staff
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of English, without consideration for the consequences such a process
could beget (Byun et al. 2011). In Italy, the Politecnico of Milan repre-
sents an emblematic case, revealing how extreme and sudden this push
can be. The Rector of this university decided in 2012 that, starting from
the academic year 2014-15, all master and doctoral courses offered by
the university would be taught only in English.! Members of the teach-
ing staff immediately protested against this decision, and eventually ap-
pealed to the regional law court, which rejected the English-only language
policy and restored the previous one (for a more detailed explanation,
cf. Pulcini & Campagna 2015, 69-70). As this case shows, a strong back-
lash from lecturers is one of the potential issues that could arise when
a foreign language is instituted as the main language of learning and
communication. Given the often rapid transition to English-taught pro-
grams, lecturers involved in the change struggle to acquire the necessary
language proficiency to avoid watering down the content of their courses
(cf. Coleman 2006).

Vu and Burns (2014) echo this concern in their study of Vietnamese lec-
turers, two years into a new EMI program. Interviews with these lecturers
revealed that code-switching between English and Vietnamese was a com-
mon practice when they wanted to make sure students could understand
important concepts. Just as Coleman (2006) described, these Vietnamese
lecturers also felt their English proficiency was insufficient for teaching
effectively, and thus requested didactic support from their university.

It is against this backdrop that this project has collected data on the
potential difficulties encountered by the academic and administrative staff
at the Department of Management at Ca’ Foscari University in Venice,
Italy, currently in a phase of internationalisation. Guided by research on
new English-taught programs in other countries, this study uses Grounded
Theory to analyse these difficulties and develop tailored solutions to assist
this department’s transition to EMI.

2 Literature Review

As mentioned above, several studies have analysed the learner experi-
ence in EMI, but lecturers’ difficulties and the challenge of finding staff
who possess a high level of competence both in their disciplines and in
the foreign language are generally mentioned only as peripheral issues
(Shohamy 2013, 203). In order to fill the paucity in current research on
lecturers’ experiences in new EMI contexts, several researchers have

1 Thenewsasreportedin a BBC article, dating back to 16/05/2012: URL http://www.bbc.
com/news/business-17958520 (2016-04-12).
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tried to consider students’ evaluations of courses, in relation to linguistic
and didactic issues expressed by lecturers. Despite the diversity of the
situations presented in these studies, many reveal surprisingly similar
results. Indeed, three main themes consistently appear in the literature:
the linguistic problems experienced while teaching in a foreign language,
a lack of training in EMI, and a reaction to the institutional response to
these problems (Byun et al. 2011; Costa & Coleman 2012; Hu & Lei 2014;
Vu & Burns 2014). In the following sections, research in these areas is il-
lustrated and applications to the current study are discussed.

2.1 Linguistic Difficulties in EMI

One of the most evident pitfalls that can arise from EMI implementa-
tion stems from linguistic deficiencies of the teaching and administrative
staff, as highlighted by numerous case studies and experiments conducted
around the world. Even though Helm (s.d.) points out that, given its recent
development, very little research has been done thus far on EMI in the
Italian context, studies conducted in a myriad of other contexts provides
a wealth of information that is pertinent to this study.

The Asian context is of particular interest for this study, given that, as
in Italy, EMI is still relatively in many Asian countries, too, with problems
comparable to those faced by other European countries years ago (The
Observatory on Borderless Higher Education 2007). For example, Korea
University presents a situation where students have to take a number of
courses in English as a graduation requirement, and new professors have
to deliver all courses in English as a condition for their hiring (Byun et
al. 2011). From an institutional perspective, the results of these policies
seem positive: more foreign students are enrolling and researchers are
beginning to publish in English with greater frequency.

However, when one considers feedback from the professors involved in
EM]I, it is clear that some complications arise; interviews with them indi-
cate that they do not feel competent enough to teach in English. Professors
report having to rely heavily on PowerPoint presentations and previously
prepared notes when delivering lessons. The authentic communication
that is supposed to be the hallmark of EMI is practically absent, as the
professors have trouble using English to give examples and detailed ex-
planations to illustrate key concepts. They also seek to limit classroom in-
teraction with and between students, in an effort to avoid embarrassment
in the case that they do not understand what a student says.

These findings are similar to those from a case study by Hu and Lei (2014)
in a Chinese university. Even if professors were enthusiastic about EMI
as a way to facilitate English learning, most participants in the study de-
scribed their English proficiency as low at the outset. As in the previous

12 Borsetto, Schug. English Support to Academic Staff
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case, professors reported relying heavily on notes and PowerPoint presen-
tations, and even codes-witching to Chinese to explain the more complex
concepts. Again, no instance of authentic communication in English was
observed.

The lecturers’ language difficulties did not appear to go unnoticed, as in
both of the above cases students reported having to put significant effort
into understanding the content of the courses. Although such findings may
be due to the students’ low level of comprehension, they also indicate a
need for professors to be more flexible in their language use, in order to
be able to explain concepts to students with different proficiency levels.

While language difficulties seem less extreme in EMI studies related
to the European context, several points emerge that are worth address-
ing for the purposes of this study. In Northern Europe, in countries such
as Denmark, Sweden and the Netherlands, EMI has been widespread in
higher education for quite some time (cf. IIE 2013, 7); once again, this
phenomenon has not occurred without posing some challenges.

Indeed, the use of a foreign language at university level was the source
of a large-scale and heated debate in Denmark, a country often recognized
for its high English proficiency also outside the academic environment
(cf. Duncan 2014). In their study, Jensen and Thogersen (2011) used a
questionnaire to understand lecturers’ attitudes towards EMI at the Uni-
versity of Copenhagen. While reactions to EMI varied, with some of these
lecturers believing EMI threatened the future of the Danish language,
most lecturers reported more pedagogical concerns; they felt that when
a non-native English speaker was teaching in English to non-native Eng-
lish speaker students, the quality of the teaching suffered due to the lim-
ited language skills of both parties. The fear was that teachers would not
communicate effectively, and that students would not understand minor,
though important, details.

Other researchers also used questionnaires and interviews to under-
stand if lecturers felt their English language proficiency had a negative
impact on the quality of their teaching. In his work with Swedish profes-
sors, Airey (2011) found that they often hesitated to ‘go off script’ in their
lessons, or improvise with anecdotes or pertinent examples. In-depth ex-
planations and details were also avoided, as professors feared that they
would not be able to elaborate complex points in a way that students would
comprehend. At the end of a questionnaire, Airey asked participants to
give advice to new EMI teachers and one of the most common responses
was to focus only on major ideas rather than going too deeply into a topic.
Although this advice may help lecturers cope with language deficiencies,
the implication remains that students will not have access to important
course content. In the Netherlands as well, Klaassen and De Graaff (2001)
discovered that Dutch lecturers in departments of engineering and tech-
nology were also reluctant to improvise explanations and give detailed

Borsetto, Schug. English Support to Academic Staff 13
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examples in EMI contexts, even those with very high levels of English.
Again, students quickly picked up on lecturer difficulties, mentioning “the
teacher’s lack of linguistic fluency and flexibility and above all [...] pronun-
ciation” (Wilkinson 2013, 18).

One of the common themes in all of these studies seems to be the ab-
sence of authentic communication in EMI contexts; even when they claim
to have a high level of English proficiency, professors still struggle to
explain complex ideas, especially when making examples that would be
helpful to illustrate complicated concepts. It is important to take this limi-
tation into consideration in devising strategies to improve the quality of
teaching, as well as teacher satisfaction.

2.2 Lack of Supportin EMI Implementation

In their description of EMI, Ruiz-Garrido and Fortanet-Gémez (2009) pre-
sent a number of concerns to be addressed that are unrelated to language
proficiency. In particular, they refer to the need for all lecturers to un-
derstand the basics of language acquisition processes, as well as to have
training in intercultural communication. This recommendation, coupled
with the information of the aforementioned studies, illustrates the type of
comprehensive training and support necessary at least in the early phases
of EMI.

To determine what types of certification programs were in place to
prepare lecturers to teach in English, O’'Dowd (2015) analysed question-
naire responses from seventy universities across Europe. The results of
this study are somewhat troubling, as 30% of the participating universities
claimed that they did not feel teacher training was an important aspect of
EMI implementation. For universities that did provide training, general
communication skills were the most common focus of their programs.
Other themes appearing with less frequency included lessons on teaching
methodology and bilingualism. The study concluded with recommenda-
tions for training programs of a much more rigorous nature, to prepare
lecturers to effectively teach advanced concepts in a language that is
foreign to the students.

Strotmann et al. (2014) reported similar findings with lecturers in Spain;
only some had training in academic English and even fewer had any for-
mal training in teaching in English to non-native speakers. In fact, many
lecturers reported teaching almost exactly in the same way in both their
English courses and the courses conducted in the local language.

Also in Italy, where there has been a rapid increase in courses offered
through EMI, Guarda and Helm (2016) found that teachers receive very
little didactic assistance when implementing new programs. Their study
polled 38 Italian universities, of which 77% reported offering no training

14 Borsetto, Schug. English Support to Academic Staff
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or didactic support to lecturers new to EMI, regardless of their experience
or English proficiency.

Hui and Lei (2014) and Byun et al. (2011) presented similar results in
the Asian context. In both cases, lecturers supported the push for inter-
nationalisation, but claimed that the rapid implementation of EMI did not
allow for a proper analysis of available resources and deficiencies in the
departments. As a result, they mentioned numerous linguistic and peda-
gogical concerns while also lamenting the lack of institutional support
they had received.

Given the lack of proper EMI training in so many universities, it is not
surprising that many professors have struggled in their early years of EMI.
Wilkinson (2013) stated that lecturers often describe EMI as negatively
affecting the quality of their teaching. For these teachers, EMI became
tiresome and time-consuming given the extra preparation required for
each lesson. Considering the range of difficulties expressed by academic
staff in such a wide variety of contexts, a formal training program appears
to be a necessity.

2.3 Institutional Response

In response to reported obstacles, many universities have attempted to
provide support for their staff in the transition to EMI. For example, in
2001, one study presented a training course organized by the Delft Uni-
versity of Technology, in the Netherlands, to help professors deal with
linguistic concerns. Participants would hone their presentation skills in
front of their peers, with a particular focus on non-verbal behaviour, organ-
izing lessons and interacting with students (Klaassen & De Graaff 2001,
283). The teacher-training program addressed the following topics (282):
1. Effective lecturing behaviour which suffers from a switch in lan-
guage
2. Effective lecturing behaviour which addresses the needs of non-
native speaking students
3. Awareness of second language (acquisition) difficulties
4. Reflection on beliefs and actual lecturing behaviour
5. Cultural issues if relevant to the first four aspects

This project resembles an English course organised at a Swedish univer-
sity for new EMI professors. Airey (2011) describes the 12-week language
course as having a clearly pedagogical slant. Lecturers were asked to post
two video recordings of a lesson on an online platform, one recorded in
Swedish, and then the same lesson recorded in English. Participants would
receive feedback from their teacher trainer and then comment on each
other’s videos. In the end, even if participants reported some uncertain-
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ties when teaching in English, they claimed to notice very few differences
between the English and Swedish versions of their own video recordings.

Guarda and Helm (2016) describe a similar course recently held in a
university in Northern Italy; the course was titled English for Academic
Purposes and was offered during an intensive summer session. The par-
ticipants were selected after an application process, partly based on their
urgency to improve their academic English skills. The principal goal for
this course was to understand lecturers’ difficulties, with the intention of
developing ad hoc training programs to address them specifically. This
course was also of benefit to participants by encouraging them to share
their positive and negative EMI experiences.

Such a setup appears to be sought out and highly valued by new EMI
professors; for example, Strotmann et al. (2014) polled Spanish teachers
and discovered that many of them asked for a community of EMI practice,
requesting an online space to share experiences and teaching materials.

A further example of this kind of project, aiming to improve the lan-
guage skills of lecturers teaching in English, was organised by the Co-
penhagen Business School. In 2003, their language centre launched a
pilot project to provide “a tool for assessing academic staff with respect
to their English language fluency and communication skills” (Kling &
Hjulmand 2008, 194). The project was part of the Copenhagen Business
School’s plan to increase the quality of its courses as, at that time, 42% of
their programs were offered exclusively in English. The goal of the project
was to help professors from the Business School to reach an overall level
of C1 on the CEFR scale (cf. COE 2001). It was also meant to identify both
those who needed support, whether linguistic or didactic, and those who
could be taken as role models (Kling & Hjulmand 2008, 194). The project
proved to be quite effective and was applauded by professors, who felt
better equipped to teach through EMI. The limit of this project, however,
is that the professors who agreed to be assessed were part of a select
group, as many of them had already taught abroad and possessed a high
proficiency in English; other members of the teaching staff did not take
part in the project (198).
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3 The Present Study: The Ca’ Foscari Department
of Management

As the present study involves an Italian university, it is important to under-
stand the Italian context with respect to EMI policies. Helm (s.d.) points
out that, although the situation has rapidly evolved in the last five years,
Italy is relatively new to EMI compared to other European countries. As
the European Union has pushed for greater foreign language proficiency
in all member states, Italy has tried to increase the presence of English in
high schools through the implementation of CLIL projects. Some Italian
regions, such as Lombardy, have been particularly enthusiastic in train-
ing teachers in best practices for teaching in English as well as in other
foreign languages (cf. Eurydice 2004). However, in many cases, full imple-
mentation has been hindered by bureaucratic hurdles and logistical fac-
tors. Furthermore, many subject teachers lacked the necessary language
proficiency to teach an entire course using English, a problem that was
exacerbated by the lack of coordination between subject and language
specialists in course development (cf. Leone 2010).

At the university level, apart from some experiences with CLIL
(cf. Sisti 2009), Italy still lags behind other European countries in the num-
ber of programs offered in English (Costa & Coleman 2012). As is the case
with many Italian high schools, research reports a lack of collaboration
between subject lecturers and language specialists; institutions do not
encourage such collaboration and many subject lecturers do not believe
they need it. Other professors, however, are adamantly against teaching
in English, feeling that the content would be reduced too much to be of
any real benefit to students (Costa & Coleman 2010, 26).

It is in this context that the current study has found fertile ground. The
Department of Management at Ca’ Foscari University of Venice, Italy, has
been offering courses in English for a number of years, like many other
Italian business departments (cf. Costa & Coleman 2012, 8). However,
now the process of internationalisation has put a stronger pressure on
academic and non-academic staff to be able to conduct at least part of
their work in English. In June 2015, the vice-director of the Department
of Management contacted the Department of Linguistics and Comparative
Cultural Studies, to request a language support service for their teaching
and administrative staff. As the project evolved over the following weeks,
the idea for a help desk service was proposed, which would run from the
beginning of November 2015 until the end of May 2016, for 16 hours per
week. In a face-to-face format, one English language tutor and one EMI
didactics tutor would provide lecturers and members of the staff with
support for improving their use of English. The tutors would be available
at the department, on certain days and times, and members of the depart-
ment would be able to book appointments through an online reservation
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system. This tutoring service is meant to help lecturers to perform more
effectively their teaching and research tasks in English, and to help the
administrative staff communicate in English with incoming foreign stu-
dents and visiting professors.

Additionally, to educate the teaching staff about different issues in EMI,
guest speakers are invited once per month to address the following topics:
potential issues when teaching in another language, the importance of
pronunciation, the role of native or non-native speakers in an international
context, and intercultural communication.

To monitor the effectiveness of this project, data has been collected as
services are rendered. The aim is to investigate the main problems brought
up by lecturers and staff and ultimately be able to meet their needs with
tailored solutions to help them cope with the use of English in their aca-
demic lives. Therefore, the following research questions were formulated:

- What are the main language needs of the teaching and administra-

tive staff?

- What are the main linguistic and/or methodological difficulties faced

by lecturers teaching in English?

- What are the most effective ways to help the teaching and administra-

tive staff to overcome communication problems in English?

To answer these questions, the tutors have kept a diary to record the ac-
tivities they performed at each appointment. After the first two months,
the period between the beginning of November and the end of December
2015, initial data were tabulated and analysed to identify the most com-
mon difficulties experienced by the teaching and non-teaching staff. The
method used for this study, the collection of data, and a discussion of the
initial results will be further explained in the following sections.

4 Methodology

The methodology chosen to carry out this study is a mix of qualitative and
quantitative methods:

A mixed methods study involves the collection or analysis of both quan-
titative and qualitative data in a single study with some attempts to
integrate the two approaches at one or more stages of the research
process. (Dornyei 2011, 163)

The choice of a mixed method approach was largely inspired by work
done through the lens of Grounded Theory. This approach is data-driven,
in the sense that is does not use a particular theory to predict a series of
results confirming or denying previous studies on the same topic; instead,
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it is based on the lack of pre-conceptual knowledge of a topic, to propose
a series of theories that emerge from the observation of data. First, it is
necessary to find the premises which will lead to the creation of a theory.
Next, only as a second step, does one verify if this theory can be inscribed
into a wider theoretical system (cf. Glaser & Strauss 2009).

The various advantages of a mixed method approach were also de-
scribed by Dornyei (2011, 45-6):

- “Increasing the strengths while eliminating the weaknesses”, since
mixed method allows to make the most out of the two methods. The
qualitative part is the most suitable to understand the context of a
study. The quantitative method, instead, gives a more quantifiable
and objective point of view which is useful to generalise the result
of a study.

- “Multi-level analysis of complex issues” appears as one of the features
of mixed method which gives a more complete picture of a phenom-
enon, thanks to the integration of both numerical and non-numerical
data: “words can be used to give meaning to numbers and numbers
can be used to add precision to words”.

- “Improved validity” of a study can be obtained through the triangula-
tion and convergence of data.

- “Reaching multiple audiences” is particularly important in this kind of
study, which is addressed not only to experts in the field of language
teaching, but also to stakeholders and a wider audience.

In this project, a qualitative method was used for recording the activities of
the language help desk, by giving a detailed account of what was happen-
ing in the appointments with lecturers or staff members. Through the de-
scriptions of the activities, it was possible to understand the heterogeneity
of the situation at the Department of Management, where users presented
various levels of English language proficiency and thus requested differ-
ent kinds of services, ranging, for example, from the revision of grammar
rules to suggestions on class management. Starting from a classification
of the various activities, two categories were delineated: one listing the
common requests and the other showing the most frequent mistakes which
were corrected.

In the following steps of this study, a quantitative methodology will be
applied, because data will be collected through a questionnaire handed out
to the teaching and administrative staff of the department. The question-
naire will be asking about the usefulness of the language help desk service
and the frequency of times in which it was used by each user. In a future
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phase of the project, another questionnaire would aim to measure the im-
pact of the service on the participants’ self-perception of their language
attitudes and abilities, as well as their use of communication strategies in
English after using the service.

Furthermore, a questionnaire will be administered to students, who
will be asked to give their opinions on the quality of the teaching and the
services offered in their degree programs. In this way, it will be possible
to triangulate the data and investigate if there are any discrepancies be-
tween lecturers and staff self-reported performance and their effects as
perceived by students.

The two questionnaires, planned to be administered at different times
in the short-term, are:

- The questionnaire to the teaching and administrative staff, which will
be delivered before the start of the new academic year in September
2016, to determine whether the help desk service has had a positive
impact as regards its usefulness in answering to the academic staff’s
needs.

- The questionnaire regarding students’ experiences in EMI should be
administered before the beginning of the fall 2016 semester, or one
year after the beginning of the service (ideally at the beginning of
November 2016), in a period in which there are no lessons or exams.
The timing of this questionnaire is indeed crucial, as the hope is
that students will be able to comment generally on their experiences
rather than being overly influenced by their feelings about a single
lecturer or course. By soliciting responses at a time when courses are
not in session, the influence of certain memories should be limited.

A detailed planning of the quantitative data collection of this study has
been necessary not only to improve the validity of the analysis, but also to
provide a more relevant picture of the current situation at the Department
of Management, concerning the quality of teaching. As part of the normal
academic evaluation system, students are asked to give feedback on their
courses, usually before taking the corresponding exam. Once obtained
the data from students’ feedback of the preceding years, it was observed
that students of this department tend to evaluate courses held in Italian
with higher scores than courses held in English.2 Many hypotheses could
be considered to justify these evaluations, and one of the future purposes
of this study is to analyse them carefully.

2 Data were provided by the Evaluation Office of Ca’ Foscari University of Venice under
privacy conditions.
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5 Data collection

As described above, data collection was carried out during the activities
of the help desk service, in which the teaching and administrative staff of
the Department of Management could take an appointment to meet a tutor
face-to-face. In the first part of the project, tutors had their office hours for
14 hours a week over a period of two months, between the 1st November
and the 23rd December 2015, with the following timetables:

Table 1. Scheme of the help desk office hours

Day Time No.of hours No.of weeks Totalhours Total hours of
aday of service tutoring
Monday 9:30 am - 12:30 pm 3 8 24 10
Tuesday 9:30am - 1:30 pm 4 7 28 14
Wednesday 2:30 pm -6:30 pm 4 8 32 13
Friday 9:30am -12:30 pm 3 7 21 2

The scheme also reports the number of hours in which tutors were avail-
able, and the number of hours in which the service was actually used. The
striking difference in the amount of hours between the last two columns
on the right of the scheme is due to several factors:

1. The tutors could not be present during week 1 and weeks 5-6 be-
cause of other work or personal engagements, therefore the avail-
ability of face-to-face service was interrupted, although it was still
provided online.

2. Some hours dedicated to translation of documents for the depart-
ment are not quantified in the table because they were not classified
as direct tutoring, even though the translation of documents, for
distribution to foreign students and to members of the department,
constituted a significant part of the work carried out by the tutors.

3. Other hours, dedicated to online support and to the creation of ma-
terials or proofreading of articles, were not included either, as they
were not performed on site.

However, since some days and times of the above timetable proved to
be unsuitable given the time constraints of some lecturers, the time-
table was changed in the second part of the project, which started on
the 11th January and ran until the 31st May 2016.

During the initial two months of the project, eight people were making
use of the help desk service for tutoring; six of them were part of the teach-
ing staff, and two were part of the administrative staff. Table 2 shows some
general data about the participants, whose identities remain anonymous,
conforming to ethical norms. In the table, TS and AS refer to Teaching Staff
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and Administrative Staff, respectively. The number associated with each
user code is simply based on the order in which the user’s reservation for
the tutoring service was received.

Table 2. General data on the help desk users

User’s code Gender Age (estimated) No. of appointments No. of tutoring hours
TS_001 Female 41-50 5 6

TS_002 Male 51-60 5 5

AS_003 Female 31-40 3 3

TS_004 Female 51-60 3 3.5

TS_005 Male 51-60 11 14.5

TS_006 Female 31-40 4 4

AS_007 Female 61-70 1 1

TS_008 Male 31-40 2 2

In this table, as in the previous one, the hours taken into account are only
those in which the tutoring service was performed at the help desk. Thus,
Table 2 does not include the hours used for translation services requested
by other members of the administrative staff.

Five out of eight participants are female subjects, estimated to be be-
tween the ages of 31 and 70, while the three male subjects are estimated
to be between the ages of 31 and 60.

An appointment at the help desk would usually last an hour, but in some
cases, the user booked one hour and a half, or two hours; this explains
why the number of appointments and the number of tutoring hours do
not match. Further comments on the kind of participants who used the
service, their level of English and their requests will be discussed below.

6 Discussion of Findings

From the initial data collected during the language help desk activities,
the first element that was observed in the diary entries is the presence of
various and heterogeneous language levels. Some of the participants pos-
sessed little to no knowledge of English, while others possessed a fair level
of competence, corresponding to the B2+ or C1 of the Common European
Framework of Reference for Languages (COE 2001).

Another evident pattern is the diversity of the participants’ language
needs, which vary depending on their language levels, academic back-
ground and role:

- Some of the participants who already possessed a good or high level

of English asked for help rehearsing the lessons they would eventu-
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ally teach through English. Some of their main goals were improving
their pronunciation, and increasing the level of interaction in their
classes conducted in the foreign language.

- Participants with lower language proficiency often wanted to prepare
materials for their future courses to be held in English, so they sought
to improve their writing, listening and speaking skills, to feel more
confident in front of their students or with other foreign colleagues.

- Some participants did not teach their subject in English, either be-
cause their topic dealt with local and national issues (e.g. Italian law
studies) or because they preferred to keep on teaching their discipline
in Italian. In these cases, they often sought to hone their general
language skills for those occasions in which they have to meet for-
eign guest speakers, when they go abroad as visiting professors, or
present and chair in English at international conferences. To meet
these needs, the tutors provided informal language lessons, offering
participants grammar and vocabulary exercises, as well as expres-
sions to be used while chairing events.

- Conversation was a common request among the participants at all
levels of competence, with many of them citing the difficulty of inter-
acting and presenting in English. The fact that one of the tutors is a
native speaker of American English also seemed to be appreciated by
participants, as many mentioned having trouble understanding native
speakers, and could therefore get used to a native speaker’s accent.

- To the most basic English users, only some grammar rules and the
basics of English pronunciation were introduced, along with strate-
gies for autonomous practice.

To meet the different language needs of the participants, the activities
carried out at the help desk were manifold:

- proofreading of slides and articles

- rehearsing of lessons

- tips on academic writing

- correction of pronunciation and prosody

- pronunciation rules

- vocabulary corrections and suggestions

The tutors kept track of the number of times each activity was requested,
and they used this information to create specifically tailored materials
to help participants overcome their linguistic hurdles and become more
proficient, independent users of English. All of these resources were gath-
ered in an online repository that the participants can access at any time.
Even after the conclusion of the help desk service, the materials will still
be accessible to help lecturers prepare future courses.

Another aspect that rapidly became the focus of many conversations
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with lecturers during the help desk appointments has been their interest in
alternative teaching techniques when using English in their lessons. It was
originally assumed that they would not respond well to such a pedagogical
aspect, as most of them have been teaching for many years and already
feel confident in their teaching strategies. However, since the beginning
of the project, the tutors’ suggestions for using different and more interac-
tive techniques in class have often been welcomed with a certain curiosity
and sometimes enthusiasm. ‘Providing tips on teaching techniques’ was
ultimately added to the list of activities given above.

7 Conclusions

Even though the results described in this study are still at an early stage,
the project at the Department of Management has clearly proven itself
an asset, as some professors recommended it to other colleagues, and it
was reconfirmed also for the next academic year, in 2016-17. As explained
above, the value of the help desk services largely derives from the Eng-
lish language assistance it provides. Lecturers specifically looked for it to
develop their oral skills and improve their pronunciation; even when they
were not preparing a specific course, they went to the help desk to talk
generally about their fields of study, or to increase their language fluency
for presentations in more formal contexts. They explicitly asked to be
corrected on grammar and pronunciation, to sound more competent in
front of their students. Probably with the same purpose, the proofreading
of didactic materials, such as exams and PowerPoint presentations, was
another commonly requested activity. The need for linguistic assistance
is in line with Pulcini and Campagna’s findings (2015) that language pro-
ficiency is one of the main hurdles to EMI implementation in Italy. As in
their study, also the participants from Ca’ Foscari University are aware
of their linguistic deficiencies and have actively tried to compensate for
them through practice and guided support.

The interest in the help desk service is not surprising given the results
of the various studies of the Asian context referenced in the literature
review, in which professors were frequently upset with university adminis-
tration for not providing support in the transition to EMI (Byun et al. 2011;
Hui & Lei 2014). Since the help desk in the present study represents such
an important support, it makes sense that reactions from lecturers have
been generally positive.

Still, the relatively small number of lecturers using the service requires
some explanation. All professors were informed via email of the help desk’s
existence before its implementation, as well as several times during the
semester. It is indeed possible that the fixed hours of the tutoring ser-
vice were not conducive to the lecturers’ schedules, given their various
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teaching, research, and institutional obligations. Friday in particular was
frequently cited as an inconvenient day, despite the fact that the schedule
was approved by the department.

Another possible explanation for low participation may relate to the
fact that many professors were not teaching in English every semester. As
such, they may have felt that they had nothing to discuss during help desk
hours, preferring to wait until their need for English assistance became
more urgent.

The needs of the teaching staff expressed in the tutoring sessions thus
far were in line with past research (Byun et al. 2011; Hui & Lei 2014; Airey,
2011). In the studies related to China and South Korea, teachers cited
major communicative problems, related to limited English skills. Airey’s
study of Sweden (2011) presented smaller linguistic problems, such as
lecturers not being able to improvise examples and joke with the students.
Given that, the participants in this study included professors at all levels
of language proficiency, it is perhaps normal that most of the activities
have focused on language development and correction.

Regarding the pedagogical support, the tutors initially thought it was
better to wait until they were asked for assistance with teaching strate-
gies, to avoid the kind of tensions discussed by Guarda and Helm (2016),
which arose in the early part of their course when some participants took
personal offense to lessons on didactics. A possible explanation for this
may be connected to Jensen and Thogersen’s findings (2011), showing
that young professors were generally more willing to teach in English than
their more experienced peers. If Guarda and Helm (2016) were working
with experienced lecturers, these participants may have felt that their
long-standing teaching strategies were being criticized. Newer university
members, however, may be more open to learning to teach in English be-
cause they are still learning how to teach in general. While keeping these
points in mind, the interactions with professors so far indicate at least
some initial interest in EMI teaching strategies that will hopefully develop
as the project continues.

Lastly, some other uses for the help desk service do not have a basis in
the existing literature but still constitute an important part of its activities.
One such example is the proofreading of academic articles before publica-
tion. As the Department of Management is trying to improve its position in
international rankings, publishing quality articles in English is essential;
such a finding indicates another considerable aspect of professors working
in English, despite not having a direct connection with pedagogy.

Another important activity has been the translation of department com-
munications and announcements, including calls for applications, descrip-
tions of research projects, and applications for accreditation. The transla-
tion requests have largely come from the administrative staff and were
frequently for documents aimed at increasing foreign student population.
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As these two activities do not relate to the quality of teaching in the de-
partment, future research may seek to analyse the various linguistic chal-
lenges that come with internationalisation and are experienced outside
of the classroom.

As mentioned, moving forward, this project will expand its data collec-
tion through the use of questionnaires to both lecturers and students in
order to identify more clearly lecturers’ language and didactic issues, and
ultimately to offer suitable solutions and strategies to overcome them.
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1 Introduction

One typical feature of Romance languages is the possibility for an ad-
nominal adjective to appear in two different positions:* either before the
N head or after it, the latter being the most occurring, unmarked position.

1 Iwould like to thank Guglielmo Cinque and two anonymous reviewers for their helpful
comments. All errors remain mine.

What types of adjective can occur in both pre- and postnominal position is subject to
variation within Romance languages, especially within older stages of them or within their
dialects. In Walloon, for example, the NP can only cross nationality APs, while it could fail
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Let us see some examples of the two positions of adjectives with indefinite
nominals in Italian, French, Spanish and Catalan:

(1) a. Una persona importante. (Ita.)

a person important

Un’importante persona.

an important person

b. Une fleur horrible. (Fra.)
a flower horrible

b’.  Une horrible fleur.
a  horrible flower

C. Un vestido elegante. (Spa.)
a dress elegant

c’. Un elegante vestido.
an elegant dress

d. Un dibuix divertit. (Cat.)

a drawing amusing

d’.  Undivertit dibuix.
an amusing drawing

Generally, the different position of the adjective affects its interpretation,
in fact postnominal adjectives license contrastive readings whereas pre-
nominal adjectives license non-contrastive readings. However, the position
of the adjective does not generally alter its semantics: the adjective impor-
tante ‘important’ in (la-a’), for example, can be paraphrased as ‘famous’
or ‘influential’ in both cases. Nevertheless, there is a restricted class of
adjectives concerning physical or moral characteristics whose meaning
changes according to their pre- or postnominal use (French examples in
(2c-d’) are from Bouchard 2002):

(2) a. Un amico vecchio. (Ita.)
‘an aged friend’

a'. Un vecchio amico.
‘along standing friend’.
b. Un uomo povero.
‘a poor man’
b’ Un pover’uomo.

‘a pitiable man’

to cross nationality APs in Old Italian (cf. Cinque 2010). I thank an anonymous reviewer for
pointing this out to me.
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C. Un femme seule. (Fra.)
‘a woman who is alone’

c'. Un seule femme.
‘only one woman’

d. Une victoire certaine.
‘a sure victory’

d’. Un certaine victoire.

‘a certain victory’

Among Romance languages, Sicilian dialects display just one available
position for adnominal adjectives, that is after the N head, the only ex-
ception being the possible prenominal position of that restricted class of
adjectives shown in (2). This situation is quite widespread in the dialects
of central-southern Italy, which make limited use of the prenominal posi-
tion (cf. a.0. Rohlfs 1969, 330; Ledgeway 2007; Andriani 2015). Examples
in (3-4) are from the dialect spoken in Delia (province of Caltanissetta),
while the examples in (5) are from Barese (from Andriani 2015):

3) a. Nna pirsuna ‘mportanti. (Del.)
a person important

a’.  *Nn’importanti pirsuna.
an important person
b. Nna casa ranni.
a house big
b’.  *Nna ranni casa.

a big house

4) a. Un carusu bjiddru.
a boy handsome

a’. Un bjiddru  carusu.
a handsome boy

b. Nna vicina brava.
a neighbour good

b’.  Nna brava vicina.

a good neighbour

(5) a. *Lenga/*russa/*'taliana/*ammeoaquata pomadora. (Bar.)
long red Italian rotten tomato
b. Pamodoro gressa russa’taliana ammaquata.
tomato  big red Italian rotten

It is important to point out that, although belonging to the same class of ad-
jectives shown in (2), not all Sicilian prenominal adjectives seem to display
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a difference in meaning with respect to their postnominal counterpart.?

2 The Interpretation of Indefinites with Adnominal Adjectives

It is a well-known fact that pre- and postnominal adjectives differ in in-
terpretation with respect to the following semantic distinctions: stage-
level or individual-level reading, restrictive or non-restrictive reading,
implicit relative clause or modal reading, intersective or non-intersective
reading, comparative or absolute reading of superlatives, specificity or
non-specificity inducing reading, evaluative or epistemic reading of adjec-
tives meaning ‘unknown’, NP dependent or discourse anaphoric reading of
adjectives meaning ‘different’ (cf. Cinque 2010 for a complete analysis of
these interpretations in Romance and Germanic languages). Among these
pairs of semantic distinctions, I will take into consideration the specific
vs non-specific reading and, following Bosque (1993) and Picallo (1994),
I will apply it to indefinite nominals in Sicilian dialects.

When the adjective is in its unmarked postnominal position, it is am-
biguous between the specific and the non-specific reading. On the other
hand, when the adjective is prenominal, it forces the specific reading of
the indefinite DP in realis context.?

The following examples are from Cinque (2010):

(6) a. Domani, alla festa so che interverra (Ita.)
tomorrow at-the party know.1sg that attend.FUT.3sg
un attore famoso.
an actor famous

“Tomorrow, I know that a certain famous actor will come to the party’

C. ‘Tomorrow, I know that some famous actor or other will come to
the party’

2 The most common case is that of vjicchju/vicchju/vecchju ‘old’, which gets the meaning
of ‘long standing’ in prenominal position. Another prenominal adjective, malu ‘evil’, ‘bad’,
does not have a postnominal counterpart. With regard to ‘old’, an anonymous reviewer ques-
tions the grammaticality of that adjective in prenominal position in the Sicilian dialects.
I am aware of the fact that this position could sound a bit ‘too Italian’ and, perhaps, it is
the result of the pressure of Standard Italian on the dialects of Sicily. Nevertheless, many
speakers use ‘old’ (meaning ‘long standing’) in prenominal position. The example in (i) is
from the dialect spoken in Milazzo (Messina):
(i) Ajeri incuntrai a un vecchju amicu. (Mil.)
yesterday meet.PAST.1sg to an old friend
‘I met an old friend yesterday’

3 Cf. Cinque 2010 (ch. 2, fn. 10) to see the right interpretation of a prenominal adjective
with an indefinite DP in Romance in a modal (irrealis) context.
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(7) a. Domani, alla festa so che interverra
tomorrow at-the party know.1sg that attend.FUT.3sg
un famoso attore.

a famous actor

“Tomorrow, I know that a certain famous actor will come to the party’

C. #‘Tomorrow, I know that some famous actor or other will come to
the party’

Whereas the canonical position of famoso (‘famous’) in (6) makes the in-
terpretation of the DP ambiguous, (7c) shows an impossible interpretation,
since the prenominal position of the adjective forces the specific reading
of the DP.

In order to provide evidence that prenominal adjectives in the Sicilian
dialects behave in the same way as Spanish and Catalan ones in forcing the
specific reading of the DP, it is not possible to rely exclusively on normal
degree prenominal adjectives, for the reasons pointed out in section 1.
Therefore, I will draw on a particular type of adjectives, called elatives,
which are maximum degree adjectives. The following section will offer an
overview of the subgroups of elative adjectives that can be found in Sicil-
ian dialects, taking into consideration the micro-variation this wide area
is subject to.

3 Sicilian Elatives

Elative adjectives in the Sicilian dialects are always postnominal and fall
under four different types:

(i) lexical elatives, like magnificu ‘wonderful’, stupendu/stupennu
‘amazing’, or maravigghiusu ‘marvelous’, are adjectives already
displaying the maximum degree in their lexical entry.*

(ii) syntactic elatives are the result of the combination of some specific
adverbs which combine with the adjective to display its maximum
degree. These adverbs can precede their adjective, as is the case
of troppu ‘very, too’ or veru/veramenti ‘really’ or follow them, as
with assa/assai ‘a lot’ or piddaveru ‘for real’. The adjective bjiddru/
biddru/beddru ‘nice’ and its feminine counterpart can also be used
to create a syntactic elative, e.g.: nna pirsuna beddra ‘mportanti ‘a
very important person’;

4 The lexical elatives in (i) are taken from Traina (1868). An anonymous reviewer sug-
gests that adjectives like magnificu ‘wonderful’ or maravigghiusu ‘marvelous’ should be
considered as gradable, since they can be used in the comparative and superlative and
allow modification by intensifiers. I haven’t found evidence of comparative use of those
adjectives. Nevertheless, the claim is true in the sense that adjectives like magnificu can
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(iii) morphological elatives combine an adjective with the morpheme
-issimu/a. Although cases are found of early use of morphologi-
cal elatives in Sicilian (the most common example being probably
santissimu/a ‘very holy’), they are still the last option for Sicilian
speakers and can be considered the result of the constant contact
with Italian.®* An alternative elative form is found in the dialects of
the province of Catania, featuring the morpheme -uni/a originally
used for augmentative purposes, e.g.: nna pirsuna‘mportantuna ‘a
very important person’;

(iv) reduplicative elatives are a typical feature of Italian and Italian
dialects. They consist of the reduplication of an adjective, most
typically describing physical characteristics. This type of elatives
cannot be modified by adverbs, as is the case of (ii).

Lexical elatives are not usually preceded or followed by the adverbs in (ii),
neither are they modified by the elative morpheme -issimu/a. Nevertheless,
while in Italian such combinations are to be considered completely unac-
ceptable, in Sicilian dialects cases like stupinnissimu (lit. ‘very amazing’)
or troppu magnificu (lit. ‘very wonderful’) are not impossible.

3.1 AProblem of Ambiguity

Although we have seen in the previous section that some Sicilian dialects
do display the morphological elative that parallels the Italian -issimo/a, the
other non-lexical ways to form elatives are always ambiguous between a
higher degree adjective and the maximum degree adjective. This means
that, when native speakers are asked to tell whether a form is to be con-
sidered as an elative or just as a superlative, they need to refer to the
whole sentence for an accurate answer. Let us take a look at the following
examples:

be intensified by adding the suffix -uni/a (magnificuni ‘very wonderful’) in some dialects of
eastern Sicily (provinces of Catania and Ragusa).

5 Some evidence of the fact that morphological elatives in -issimu/a are more available to
speakers than before, as a result of the contact with Regional and Standard Italian, is the
presence of elatives such as bellissima, as in:
i) oj ce nna bellissima jurnata. (Del.)
today there-be.3sga beautiful day
‘Today it’s a beautiful day’
Not only is the elative adjective in prenominal position (which is rather exceptional), but
its morphology clearly indicates an Italian origin, since the elative of beddra ‘nice’ should
be *biddrissima.
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8 a. Nna pirsuna ‘mportantissima. (Del))
a person veryimportant
b. Nna pirsuna troppu ‘mportanti.
a person too important
C. Nna pirsuna ‘mportanti assa.

a person important alot
‘A very important person’

d. Nna pirsuna veramenti ‘mportanti.
a person really important
‘A really important person’

e. Nna pirsuna troppu ‘mportanti assa.
a person too important alot
‘An extremely important person’

9) Nna strata stritta stritta.
a street narrow narrow
‘A very narrow street’

The morphological elative in (8a) is never ambiguous and speakers rec-
ognize it as a maximum degree adjective. On the other hand, the cases in
(8b) and (8c), without the right context, can be perceived as simple su-
perlatives. When speakers need to be unambiguous, they may turn to the
syntactic option in (8d), with the adverb veramenti (really) - which is not
completely free of ambiguities - or (8e), with a preceding and a following
adverb (something which is not allowed in Italian). Reduplicative elatives,
like the one in (9), do not generally allow for a simple superlative reading.
The ambiguity some elative forms are subject to is relevant to account for
some grammaticality judgements we will discuss in the next section with
reference to non-specificity contexts.

4 Testing the Contexts of Non-specificity

Following Diesing (1992), when the adjective precedes the N head, the
nominal forms an operator-variable structure where the quantifier takes
wide scope. So, the interpretation of these expressions is grammatically
significant and does not depend on a theory of use (cf. Picallo 1994): it is
a syntactic procedure, that is word order of the phrase, that triggers the
particular reading for indefinites in some Romance languages. Prenomi-
nal qualificative adjectives and elatives, then, are marks of quantification
that yield ungrammatical results in contexts where quantification is not
possible. In this section I will, therefore, test Sicilian elatives in contexts
which do not allow for the specific reading.
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4.1 Indefinites with Quantificational Adverbials

Indefinite nominals get the non-specific reading when they are interpreted
as variables under the scope of generic operators and quantificational ad-
verbials (cf. Heim 1982). For Romance indefinite nominals with adnominal
adjectives to be accepted in this reading, the adjectives must be in their
canonical, i.e. postnominal, position. Prenominal adjectives and elatives
behave alike in excluding indefinite DPs from the non-selective reading.
Examples in (10) with the adverb sempri ‘always’ are adapted from Bosque
(2001):

(10) a. A li setti c’era sempri (Del.)
at the seven thereCL be.PAST.3sg. always
nna trasmissioni ‘nteressanti.
a program interesting
‘There was always an interesting show at seven o’clock’

b. A li setti c’era sempri nna trasmissioni

at the seven thereCL be.PAST.3sg. always a program
troppu ‘nteressanti.

too interesting
‘There was always a very interesting show at seven o’clock’
C. A li setti c’era sempri nna trasmissioni

at the seven thereCL be.PAST.3sg. alwaysa program
veramenti ‘nteressanti

really interesting
‘There was always a very interesting show at seven o’ clock’
d. A'li setti c’era sempri nna trasmissioni

at the seven thereCL be.PAST.3sg. alwaysa program
troppu ‘nteressanti assa.

too interesting alot

‘There was always an extremely interesting show at seven o’ clock’

While (10a) is ambiguous between the interpretation in which a different
TV show was showed every day and the one in which there was always the
same TV show every day, and the interpretation of (10b) could still be, to
some extent, ambiguous (although most speakers would prefer the specific
reading), the only possible interpretation of (10c-d) is the specific one.
The next section will test ‘there-be’ sentences in another context, namely
under deontic modals.

4.2 The Case of ‘there-be’ Sentences Under Deontic Modals
According to Milsark (1974), indefinite nominals in English ‘there-be’ sen-

tences under deontic modals or verbs of propositional attitude are not
ambiguous, because the indefinite cannot take scope. The non-specific
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reading is then the only possible one. Picallo (1994) provides examples in
Catalan to show that the same phenomenon also holds in Romance lan-
guages. If we consider indefinite nominals modified by evaluative qualifica-
tive adjectives, grammaticality judgements of the sentences with haver-hi
‘there-be’ under modals or verbs of propositional attitude depend on the
position of the adjective in the DP: the degree of acceptability of the con-
struction with the prenominal adjective, Picallo argues, is very low, be-
cause it makes the specific interpretation obligatory. According to Diesing
(1992), the indefinite DP is a variable in ‘there-be’ sentences. As such, the
indefinite DP does not take scope at the interpretive component. Follow-
ing Diesing’s (1992) proposal that indefinites cannot uniformly be treated
as quantifiers or as variables, Picallo (1994) makes the prediction that
specific indefinites should not be able to appear in constructions where
they are interpreted as bound to an operator, since they form operator-
variable structures. On the other hand, non-specific indefinites, which
are variables and do not have quantificational force, should be allowed in
such constructions.

The Catalan sentences in (11), which are from Picallo (1994), are fol-
lowed from examples in Sicilian:

(11) a. En Joan creia que hi havia (Cat.)
the Joan believe.PAST.3sg that there have.PAST.3sg
un politic ~ corrupte en el Senat.
a politician corrupt at the Senate
‘J. believed that there was a corrupt politican at the Senate’
b. (*)??En Joan creia que hi havia
the Joan believe.PAST.3sg that there have.PAST.3sg
un corrupte politic en el Senat.
a corrupt politician at the Senate
‘J. believed that there was a corrupt politician at the Senate’

(12) a. C’ava a essiri  nna soluzioni ‘ntelliggenti (Del.)
thereCL have.3sg to be.INF an solution smart
a stu probblema.
to this problem
‘There has to be a really smart solution to this problem’

b. ?C’ava a essiri  nna soluzioni veramenti ‘ntelliggenti
thereCL have.3sg to be.INF an solution really smart
a stu probblema.
to this problem
‘There has to be a very smart solution to this problem’

c. *C’ava a essiri  nna soluzioni troppu ‘ntelliggenti
thereCL have.3sg to be.INF an solution too smart
a stu probblema.
to this problem
‘There has to be a very smart solution to this problem’

Di Caro. The Interpretation of Indefinites with Adnominal Adjectives in the Sicilian Dialects 37



Annali di Ca’ Foscari. Serie occidentale, 50,2016, 29-52 ISSN 2499-1562

Although a little odd, the sentence in (12b) can be acceptable, if the adjec-
tive is not considered as a syntactic elative, so that the speaker him/herself
could not have in mind a particular solution to the problem. On the con-
trary, the option in (12c) is not acceptable at all.

4.3 Indefinites in Habitual Sentences with Explicit Adverbials

Both explicit adverbials, such as sempri ‘always’ and solitamenti ‘usually’,
and non-explicit operators in generic and habitual sentences containing in-
definites bind the same type of individual variables (cf. Bosque 2001). The
presence of an elative (as well as a prenominal adjective in those Romance
languages allowing it), thus, fails to provide the suitable reading in the lat-
ter context too. The examples in (13) are from the dialect spoken in Enna:

(13) a. Vint’anni annarriri, un scarparu listu (Enn.)
twenty years ago a shoemaker quick
si faciva i grana.

SI make.IMPERF.3sg the money
“Twenty years ago, a quick shoemaker could earn a lot

of money’
b. *Vint’anni annarriri, un scarparu  listu assa
twenty years ago a shoemaker quick a lot
si faciva i grana.

SI make.IMPERF.3sg the money
‘Twenty years ago, a very quick shoemaker could earn u
a lot of money’

In (13b) un scarparu listu assa ‘a very quick shoemaker’ cannot but be
interpreted as an individual, a specific shoemaker the speaker has in mind,
and thus fails to provide the needed variable to be bound by the generic
quantifier.

4.4 The Non-specific Interpretation of Directive Contexts

Let us now take into account another well-known fact, that is the non-
specificity of indefinite nominals in directive contexts, such as imperatives,
with deontic modals, and other intensional contexts (cf. Bosque 2001).
Consider the following pair:

(14) a. Dunami un martjiddru gruissu. (Del))
give.IMPER.2sg to-meCL a hammer big
‘Hand me a big hammer’
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b. Dunami un martjiddru bjiddru gruissu.
give.IMPER.2sg to-meCL a hammer nice big
‘Hand me a very big hammer’

c. ?Dunami un martjiddru gruissu assa.
give.IMPER.2sg to-meCL a hammer big alot
‘Hand me a very big hammer’

In (14c) the specific reading of the indefinite un martjiddru ‘a hammer’
is forced by the presence of the adnominal syntactic elative gruissu assa
‘very big’. Since specificity cannot have wider scope than the impera-
tive projection, the resulting sentence is odd. The syntactic combination
in (14b), on the other hand, seems to be a legitimate option to ask the
reader for a big hammer, without having in mind a specific one, present
in the place. The examples in (14a) and (14c) can be compared with some
Spanish sentences provided by Bosque (2001), showing the same results:

(15) a. Escribe una novela interesante. (Spa.)
write.IMPER.2sga novel interesting
Te hards famoso.

youCL make.FUT.3sg famous
‘Write an interesting novel. You’ll be famous’

b. *Escribe una interesante novela.
write.IMPER.2sg an interesting novel
Te hards famoso.

youCL make. FUT.3sg famous
‘“Write an interesting novel. You’ll be famous’

c. ??Escribe una novela interesantisima.
write.IMPER.2sga novel very interesting
Te hards famoso.

youCL make.FUT.3sg famous
‘“Write an extremely interesting novel. You’ll be famous’

The prenominal adjective in (15b) makes the sentence unacceptable, be-
cause it forces the specific reading in a context that does not allow it. The
specific reading provided by the use of the morphological elative in (15c)
cannot have wider scope than the imperative projection either.

4.5 Indefinites Within Negative Sentences

Let us now consider the effect of negation on indefinite nominals with
adjectives. As already noted by Bosque (2001) for Spanish, elatives and
attributive prenominal adjectives cannot be interpreted under the scope
of negation. The adjective famosa ‘famous’ in (16) yields different results
in terms of grammaticality, according to its being postnominal (cf. (16a)),
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prenominal (cf. (16b)) or in its elative form (cf. (16c)). Examples in (16)
are adapted from Bosque (2001):

(16) a. No he leido una novela famosa (Spa.)
not have.lsg read.PASTPART a novel famous
desde hace arios.
since do.3sg years
‘I have not read a famous story in years’

b. *No he leido una famosa novela

not have.lsg read.PASTPART a famous novel
desde hace afios.
since do.3sg years
‘I have not read a famous story in years’

c. No he leido una novela famosisima
not have.lsg read. PASTPART a novel very famous
(*desde hace afios).

since do.3sg years
‘I have not read a very famous story in years’

The same holds true for Sicilian. Imagine that the sentences in (17) are
uttered by an unlucky journalist in search of important people to interview
(‘mportanti ‘important’ is one of the adjectives that can also be found in
the morphological elative among most speakers):

17) a. Avi du anni ca nun parlu ccu nna pirsuna (Del.)
have.3sg two years that not speak.lsgwitha person
‘mportanti.
important
‘I have not interviewed an important person for two
years’

b. *Avi du anni ca nun parlu ccu nna pirsuna

have.3sg two years that not speak.1sg with a person

troppu ‘mportanti.

too important

‘I have not interviewed a very important person for two years’

c. *Avi du anni ca nun parlu ccu nna pirsuna
have.3sg two years that not speak.1sg witha person
‘mportantissima.

very important
‘I have not interviewed a very important person for two years’

The indefinite nominal nna pirsuna ‘a person’ in the negative context must
be non-specific, that is why (17b) and (17c), which clearly indicate that
the journalist has a specific person to interview in his/her mind, are not
possible.
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Bosque (2001) adds that there is the possibility for indefinite nominals
to escape the scope of negation and allow the specific reading. But the
presence of a negative polarity item bound by negation forces the non-
specific reading, so that it is not compatible with any grammatical marker
forcing the specific reading, such as a prenominal adjective or an elative.

(18) a. Nunm’ haju accattatu mancu un taganu (Del))
not to-meCL have.1sg buy. PASTPART not-even a saucepan
nni unudisti  du mircatara.
in one of these two marketers
‘I have not bought a saucepan from any of these two
marketers.’

b. *Nunm’ haju accattatu mancu un taganu
not to-meCL have.lsg buy.PASTPART not-even a saucepan
troppu caru nniunudisti du mircatara.
too expensive in one of these two marketers
‘I have not bought a very expensive saucepan from any of these
two marketers.’

c. *Nunm’ haju accattatu mancu un taganu
not to-meCL have.lsg buy. PASTPART not-even a saucepan
caru assa nni unudisti du mircatara.

expensive a lot in one of these two marketers
‘I have not bought a very expensive saucepan from any of these
two marketers.’

In (18b) and (18c) it is the elative marker that conflicts with the non-spec-
ificity that the noun taganu ‘saucepan’ must have in the negative context.

4.6 Indicative vs Subjunctive Relative Clauses

Indefinite nominals usually escape the scope of intensional predicates
and become specific (cf. Bosque 2001). If the relative clause contains a
verb inflected in the subjunctive mood, indefinites have to be bound by an
intensional operator. Non-specificity can thus be tested also through sub-
junctive relative clauses (cf. Rivero 1977). The use of the elative in (19b)
forces the specific reading of nna carusa ‘a female assistant’, so that the
hearer understands that the speaker is referring to a very smart assistant
already known. On the other hand, the sentence in (19c) is ungrammatical
because the non-specificity of the subjunctive relative clause collides with
the specificity forced by the elative troppu sperta ‘very smart’:
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(19) a. Haju bisuignu di nna carusa sperta ca parla (Del.)
have.lsg need ofa girl smart who speak.3sg
‘nglisi e  francisi.
English and French
‘I'm looking for a smart assistant who can speak English
and French’

b. Haju bisuignu di nna carusa troppu sperta ca parla
have.lsg need ofa girl verysmart who speak.3sg
‘nglisi e francisi.

English and French
‘I'm looking for a very smart assistant who can speak English and

French’

c. ??Haju  bisuignu di nna carusa troppu sperta ca
have.lsg need ofa girl very smart who
parlassi ‘nglisi e  francisi.

speak.SUB.3sg English and French
‘I'm looking for a very smart assistant who could speak English
and French’

4.7 Indefinites Within Rhetorical Questions

According to Progrovac (1992, 1993), rhetorical questions license the non-
specific reading of indefinites. Since prenominal adjectives and elatives
force a wide scope reading, either the question is not to be interpreted as
rhetorical or the sentence is not grammatical at all.

Consider the following examples from Bosque (2001):

(20) a. ¢Cuando me has regalado tt unanovela (Spa.)
when to-meCL have.2sg gift. PASTPART youa novel
interesante para leer porla noche?

interesting to read.INF for the night
‘When on earth have you bought me an interesting novel to
read in the evening?’

b. #:Cuando me has regalado tt una interesante
when to-meCL have.2sg gift. PASTPART you an interesting
novela para leer porla noche?

novel to read.INF for the night
‘When on earth have you bought me an interesting novel to read in
the evening?’

c. #¢:Cuando me has regalado ti una novela
when to-meCL have.2sg gift.PASTPART youa novel
interesantisima para leer porla noche?

very interesting to read.INF for the night
‘When on earth have you bought me an extremely interesting
novel to read in the evening?’
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The # mark indicates that the prenominal adjective in (20b) and the ela-
tive in (20c), which force the specific reading of the indefinite, are not
rejected only when the question is not interpreted as rhetorical anymore.
This is not the case in Sicilian, where rhetorical questions of this type are
expressed through the element quannu ma’/mai ‘when on earth’, whereas
normal questions only feature quannu ‘when’. Nevertheless, the specific
reading constraints hold for both Spanish and Sicilian:

(21) a. Quannuma m’ ha arrialatu un libbru (Del.)
when ever to-meCL have.2sg gift. PASTPART a book
‘nteressanti ppi leggiri  la sira?
interesting to read.INF the night
‘When on earth have you bought me an interesting book
to read in the evening?’

b.  *Quannu ma’ m’ ha arrialatu un libbru
when ever to-meCL have.2sg gift. PASTPART a book
‘nteressanti assa ppi leggiri  la sira?
interesting alot to read.INF the night
‘When on earth have you bought me an extremely interesting book
to read in the evening?’

4.8 The Case of ‘donkey sentences’

The ‘Donkey sentences’ can be used as tests for non-specificity
(cf. Heim 1990, Picallo 1994, Bosque 2001). Consider the following sen-
tences:

(22) a. Ogni viddranu ca havi un sceccu forti, cci duna (Del.)
Every farmer whoown.3sg a donkey strong to-itCL give.3sg
a mangiari.
to eat.INF
‘Every farmer who owns a strong donkey, feeds it’
b. ?0gni viddranu ca havi un sceccu troppu forti, cci
Every farmer who own.3sga donkey too strong to-itCL

duna a mangiari

give.3sg to eat.INF

‘Every farmer who owns a very strong donkey, feeds it’

c. ??0gni viddranu ca havi un sceccu forti forti, cci
Every farmer who own.3sga donkey strong strong to-itCL

duna a mangiari

give.3sg to eat.INF

‘Every farmer who owns a very strong donkey, feeds it’

In (22a) the indefinite nominal is bound to the universal quantifier and the
clitic pronoun cci ‘to it’ is interpreted as a logical variable as well. This
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means that there is a strong donkey for each farmer. In (22b) the ambigu-
ity between the non-elative and the elative use of the phrase troppu forti
‘very strong’ allows the free variable reading only in case of the non-elative
use. Nevertheless, the sentence sounds odd to some speakers. Finally, in
(22c) the use of the reduplicative elative forti forti ‘very strong’, although
still allowing for some non-elative reading (hence the ?? mark), makes the
sentence extremely odd because elatives (and prenominal adjectives too)
have to be specific and, therefore, are rejected in these constructions.

4.9 Floating Quantifiers

This is one point of divergence between the behaviour of indefinite nom-
inals in Catalan and in Sicilian dialects. Drawing on Sanchez’s (1994)
proposal on floating quantification,® Picallo (1994) shows the behaviour
of indefinite nominals with floating quantifiers like cada un ‘each one’ ap-
pearing in intermediate position in Catalan.” According to Picallo, specific
indefinites (that is the ones with prenominal adjectives or with elatives)
cannot be related to such floating quantifiers, whereas non-specific indef-
inites can. Let us see the following examples in Catalan (from Picallo 1994):

(23) a. Els meus germansvan  arribar [cada un] (Cat.)
the my brothers go.3pl arrive.INF each one
enuna camioneta impressionant.
in a van impressive
‘My brothers each arrived in an impressive van’

b. ??Els meus germans van  arribar [cada un]
the my brothers go.3pl arrive.INF each one
en una impressionant camioneta.
in an impressive van
‘My brothers each arrived in an impressive van’

The ?? mark on (23b) shows that the sentence is highly unacceptable,
because the prenominal position of impressionant ‘impressive’ forces the

6 According to Sanchez (1994), floating quantifiers behave like the English each other
(previously analysed in Heim, Lasnik & May 1991) in that they are distributed operators
relating two arguments, that is the two terms of the distribution. The first argument is the
antecedent of the floating quantifier, while the other argument is interpreted as a variable
bound by this antecedent. The floating quantifier mediates between the two terms of the
distribution.

7 Catalan floating quantifiers can also appear in sentence final position but, according to
the author, this does not alter the interpretive effects provided by the examples reported
in (23).
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specific reading of una camioneta ‘a van’. This latter element, then, cannot
be interpreted as a bound variable and cannot be assigned the different
referential values the distributive relation implied by the floating quanti-
fier requires. On the other hand, the examples in Deliano in (24b, c), with
an elative adjective functioning as the counterpart of the prenominal ad-
jective in the Catalan indefinite nominal, are both acceptable, although
no speaker would think the brothers got the same prestigious job. The
floating quantifier ognunu ‘each one’ does not allow the variable reading
of the indefinite nominal regardless of the position (and the degree) of the
adnominal adjective. All the cases in (24), marked with #, are grammatical
either without the floating quantifier® or with the non-specific reading only:

(24) a. #Ali ma frati cci capita (Del.)
to the my brothers to-themCL happen.PAST.3sg
[a ognunu] un travagliu ‘mportanti.

to each one a job important
‘My brothers each happened to get a prestigious job’
b. #Ali ma frati cci capita [a ognunu]

to the my brothers to-themCL happen.PAST.3sg to each one
un travagliu ‘mportanti assa.

a job important alot
‘My brothers each happened to get a very prestigious job’
c. #AIli ma frati cci capita [a ognunu]

to the my brothers to-themCL happen.PAST.3sg to each one
un travagliu troppu ‘mportanti.
a job very important
‘My brothers each happened to get a very prestigious job’

4.10 Indefinite Quantifiers

The following are some examples featuring the Sicilian indefinite quanti-
fier quarsiasi ‘any’ which parallels the Spanish cualquiera ‘any’ and ningtin
‘no’ or ‘not any’ in forcing the non-specific interpretation of the indefinite
nominals (cf. Bosque 2001). For this reason, these indefinite quantifiers
are not compatible with prenominal adjectives and elatives in Spanish, and
with elatives in Sicilian (examples (25) and (26) are from Bosque 2001):

(25) a. ?Cualquier famosa novela. (Spa.)
any famous novel
‘Just any famous novel’

8 Inthis first case the adjectives cannot be interpreted as elatives for the reasons we have
seen in the previous sections.
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b. ?Ningtn interesante descubrimiento.
not any interesting discovery
‘Any interesting discovery’

(26) a. ?Cualquier libro maravilloso.
any book wonderful
‘Just any wonderful book’

b. ?Ningtin descubrimiento interesantisimo.
not any discovery interesting
‘Any extremely interesting discovery’

(27) a. Quarsiasi pirsuna ‘mportanti. (Del.)
any person important
‘Any important person’

b. ?Quarsiasi pirsuna ‘mportantissima.
any person very important
‘Any extremely important person’

4,11 ‘Cleft-conditional’ Sentences

Gutiérrez (1994) provides us with some interesting Spanish cleft condi-
tional sentences that Bosque (2001) includes among his tests for non-
specificity. These syntactic constructions feature a copulative clause whose
predicate can be identified as the content of the pure variable. This type
of variable can either be an indefinite pronoun, such as algo ‘something’
or alguien ‘somebody’ or a whole indefinite nominal (as in (28a)). As ex-
pected, Bosque argues, postnominal adjectives are allowed in these cleft
conditionals because they are interpreted as the variable under the scope
of the conditional operator si ‘if’. Prenominal adjectives and elatives, on
the other hand, are not allowed, since this construction necessarily re-
quires a variable interpretation of the indefinite nominal (cf. (28b, c)):

(28) a. SiJuan ha conocido a una persona (Spa.)
if Juan have.3sg meet.PASTPART to a person
interesante en su vida, ha sido a Maria.

interesting in hislife have.3sg be.PASTPART to Maria
‘If J. has ever met anyone interesting in his life, it is M.’

b. *SiJuan ha conocido a una interesante persona
if Juan have.3sg meet.PASTPART to an interesting person
en su vida, ha sido a Maria.

in his life have.3sg be.PASTPART to Maria
‘If J. has ever met anyone interesting in his life, it is M.’
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(29) *Si Juan ha leido alguna novela
if Juan have.3sg read. PASTPART any = novel
{larga | ??larguisima} en su vida, ha sido el Quijote.

long quite long in hislife have.3sg be. PASTPART the Quijote
‘If J. has ever read a{long / quite long} novel, it has been el
Quijote’

This is one of the cases in which the ambiguity between the superlative and
the elative degree of most Sicilian adjectival constructions (described in
§ 3.1) does not allow us to provide examples with elatives that are clearly
unacceptable (as was the case of (29) in Spanish). Thus, the # mark in
(30c) shows that the sentence can be acceptable if the phrase troppu
beddra ‘very beautiful’ is not interpreted as an elative. However, the pre-
nominal position of beddra in (30b) yield as an ungrammatical result as
the one provided by Bosque (2001) (cf. (28b)):

(30) a. Sic' e nna carusa beddra nni ssu paisjiddru. (Del.)
if thereCL be.3sga girl Dbeautifulin that village
je Maria.

be.3sg Maria
‘If there is a beautiful girl in that small village, it is M.’

b. *Sic’e nna beddra carusa nni ssu paisjiddru.
if thereCLbe.3sga beautiful girl in that village
jé Maria.

be.3sg Maria
‘If there is a beautiful girl in that small village, it is M.’

c. #Sic' e nna carusa troppu beddra nni ssu
if thereCLbe.3sga girl too beautiful in that
paisjiddru. je Maria.
village be.3sg Maria
‘If there is a very beautiful girl in that small village, it is M.’

4.12 Prepositional Accusative

Some Romance languages share a typical accusative marking construed
with the prepositions a ‘to’ in Spanish and Sicilian dialects (cf. Guardi-
ano 2010), or pe ‘on’ in Romanian. In the former case, also known as
‘personal a’, the noun must have the [+specific] feature (cf. (31a)) but not
necessarily the [+human] one (cf. (31b)). Thus, (31c) is ungrammatical
with ‘personal a’ because the noun is not specific. The examples in (31)
are from the dialects spoken in Catania:

(31) a. Visti a Giuanni. (Ctn.)
see.PAST.1sg to Giuanni
‘Tsaw G/’
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b. Visti a Pacu,u ta canuzzu.
see.PAST.1sg to Pacu, the your puppy
‘I saw P., your puppy’

c. Visti (*a) un cani o spicu da strata.
see.PAST.1sgto a dog at-the corner of-the street
‘I saw a dog on the corner of the street’

According to Bosque (2001), the absence of the preposition a with personal
indefinites under the scope of intensional predicates provides the variable
interpretation. The expectation that ‘personal a’ is necessary when the
indefinite nominal contains an element forcing the specific reading is met
in Sicilian too:

(32) a. Ciircu nna pirsuna ‘mportanti ppi sta parti (Del.)
search.1sga person important for this role
‘I am looking for a famous actor for this role’

b.  *Ciircu nna pirsuna ‘mportantissima ppi sta parti
search.lsga person very important for this role
‘I am looking for an extremely famous actor for this role’

c. Ciircu a nna pirsuna ‘'mportantissima ppi sta parti
search.lsgtoa person veryimportant for this role
‘I am looking for an extremely famous actor for this role’

d. Ciircu a nna pirsuna ‘'mportanti assa ppi sta parti
search.lsgtoa person importantalot for thisrole
‘I am looking for an extremely famous actor for this role’

4.13 The Interpretation of ‘aspetta ca’ Sentences with Indefinite Nominals

In section 4.7 we have seen the unacceptability of those indefinite nominals
forcing the specific reading with rhetorical questions. Another rhetorical
context that can be used to test the non-specificity of indefinite nominals
is provided by a typical construction in the dialects of Sicily, which can be
found in other Romance varieties, although it is less common: the ‘aspetta
ca’ sentences.’ These are sentences starting with aspetta ca... (literally:
‘wait that...’) that license the non specific reading of the indefinites.

9 Naturally, sentences starting with aspetta ca can also be found in a non-rhetorical con-
text. In that case, the non-specific reading is not necessary:
(i) Aspetta ca ora ti pigliu un fuigliu {nuivu / nuivu nuivu} (Del.)wait.IMP.2sg that now
to-touCL take.1sg a sheet new new newppi pruvari ssa pinna.to try.INF that pen‘Wait!
I'll hand you a brand new sheet of paper so that you can try that pen.’
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(33) a. Aspetta ca ora ti pigliu un fuigliu nuivu (Del))
wait.IMP.2sg that now to-touCL take.lsg a sheet new
ppi pruvari ssa pinna!
to try.INF that pen
“You don’t want me to hand you a new sheet of paper just to
try that pen, do you?’

b. *Aspetta ca ora ti pigliu  un fuigliu nuivu nuivu
wait.IMP.2sg that now to-touCL take.lsga sheet new new
ppi pruvari ssa pinna!
to try.INF that pen
“You don’t want me to hand you a completely new sheet of paper
just to try that pen, do you?’

c. *Aspetta ca ora ti pigliu  un fuigliu troppu nuivu
wait.IMP.2sg that now to-touCL take.lsga sheet too new
ppi pruvari ssa pinna!
to try.INF that pen
“You don’t want me to hand you a completely new sheet of paper
just to try that pen, do you?’

5 Conclusions

In this paper, I have shown that Bosque’s (1993) discovery that evaluative
qualificative adjectives can trigger specificity effects on indefinite nomi-
nals does hold true for Sicilian dialects too. In the first part of the paper, I
have briefly introduced the interpretation of indefinite nominals in terms of
non-specificity, according to the pre- or postnominal position of the adjec-
tive. I have also described the various types of elatives that can be found
in Sicilian and shown that some types, namely syntactic and reduplicative
elatives, are ambiguous between a maximum degree and a higher degree
interpretation. In the second part of the paper, following Bosque’s (2001)
analysis on Spanish indefinite nominals and Picallo’s (1994) one on Catalan
counterparts, I have tested the main contexts requiring the non-specificity
of indefinite nominals to demonstrate that Sicilian elatives behave like
Spanish elatives and Spanish and Catalan prenominal qualificative adjec-
tives in producing unacceptable results, given that they force the specific
reading of the indefinite nominals which is not allowed in those contexts.
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Abstract In Notker’s translation of De Consolatione Philosophiae definite determiners receive a
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1 Introduction

With this paper, I aim to study the presence of the accent on some deter-
miners in Notker’s translation of De Consolatione Philosophiae; in this
text, the article receives an accent in contexts of anaphoric and endo-
phoric reference while in Semantic Definiteness contexts the article is
not accented. After excluding the instances of possible demonstratives, I
investigate the instances of accented articles, taking into consideration
the context surrounding the Nominal Expressions (hence NEs) under in-
vestigation. I conclude that the evidence in Notker’s translation supports
the hypothesis of the presence of two determiners in Old High German
(hence OHG) and I propose the feature of ‘contextual identifiability’ that
regulates the choice between the two forms of the article. In section 2, I
introduce the corpus, while in section 3 I discuss the features that distin-
guish an article from a demonstrative and I propose a sub-categorization
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of Definite Descriptions that builds on Lobner’s (1985) distinction between
Semantic and Pragmatic Definites; in section 4 I will present an empiric
study on the grammaticalization of the definite determiners in OHG, while
sections 5 to 7 are devoted to the study of the evidence in Notker’s text,
section 8 presents the analysis.

2 The Corpus

My study is based on Tax’s edition of Notker’s De Consolatione Philoso-
phiae (1986) and concentrates on Books I-II and a small part of Book III;
the first two books are argued to follow more faithfully Notker’s ortho-
graphic instructions (see Tax 1986, XXXVIII and LIII). More specifically, I
have analyzed the whole of Book I, Book IT up to page 70 (in Tax’s edition)
and book IIT from page 109 to 111 (in Tax’s edition).

Notker’s translation of De Consolatione Philosophiae has been defined
as quite consistent as far as the accent system is concerned - even though
Tax notes, for instance, that there are certain irregularities that are to be
ascribed to scribal errors.

Notker’s translation of Boethius’ work is clearly pedagogic in its
intentions;! in some cases, Notker expands the text with explanatory ob-
servations. In Book II the translation of the Latin text is suspended for two
longer portions of text, which contain detailed commentaries of juridic and
rhetoric nature; the sections are the following:? from page 54, line 21 to
page 62, line 5 and from page 64, line 21 to page 65, line 12.

Since this text shows a high degree of independence from the Latin
text and contains different portions inserted by Notker himself, I take it
as a genuine representative of the variety of the OHG language it reports.

Another element that distinguishes Notker’s work is the accuracy with
which he had defined his accent system; the following quote from his
letter to the Bishop of Sitten, dated around the year 1015, is illuminat-
ing: Oportet autem scire quia uerba theutonica sine ac/centv scribenda
non sunt. preter articulos. ipsi soli sine accentu pronuntiantur/ acuto
et circumflexo (Codex Bruxellensis in Tax 1986, XXXVIII; emphasis
added).

1 Cf. following quote from Tax (1986, XXXI): “Ein Hauptgrund war gewif3 die mutterspra-
chliche A(b)neigung des Lateins im Dienste hoherer padagogisch-monastischer und letztlich
religios-theologischer Ziele. Wie auch sonst zerlegt Notker dabei zuerst den Grundtext in
kleinere Einheiten, die dann jeweils mit Hilfe von Glossen - und Kommentarmaterial iiber-
setzt und weiter erklart werden, nicht selten in einer kombinatorischen Ineinsverarbeitung
beider Schichten”.

2 The page and the line numbers indicated here and in the following all refer to Tax’s
diplomatic edition (1986) of Notker’s De Consolatione Philosophiae.
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This quotation witnesses Notker’s awareness of the language, and, at
the same time, it can be taken as an indication of the full grammaticaliza-
tion of the definite determiner.® Empiric studies, such as those of Demske
(2001) and Oubouzar (1992), agree that at Notker’s time, the OHG definite
article was fully grammaticalized. According to Oubouzar, in fact, it has
lost its deictic® component and does not add any meaning to the interpre-
tation of the noun. Its non-accentuation may point at its status of head of
the functional projection DP.

However, both Tax (1986) and Oubouzar (1992) note that in certain
contexts, Notker’s articles receive a graphic accent, which Tax argues
to indicate both vowel-length and main stress.®* Tax notes, however, that
Notker’s differentiation between acute and circumflex accent may have not
been transparent for the scribe(s), who were more concerned in indicating
main stress rather than vowel-length. The contexts in which the article is
accented are the following:®

a. textual reference contexts;

b. cataphoric reference with a restrictive relative clause;

c. in complex NEs with post-poned genitive;

d. Dbefore the morpheme -sélb;

e. Dbefore cardinal numbers.

These contexts are defined as ‘deictic’ by Oubouzar, while Tax speaks of
clear ‘Demonstrativwirkung’. Tax does not comment further on the cases
of accented articles and only label them as having a ‘demonstrative effect’;
however, this notion is not defined and the cases of accented articles remain
unexplained. This label, however, underlines a possible ambiguity of the de-
terminer and therefore I will delineate a criterion that helps in disambiguat-
ing between an article and a demonstrative in a language like OHG, where
article and demonstrative are homophone and evidence comes per force from
written texts. A discussion about the nature of the demonstrative and the
article is nevertheless necessary when studying a Germanic language, since
articles are thought of having arisen from the Germanic demonstratives *sa
(masculine), *so (feminine) and *pat (neuter) (cf. Buzzoni & Saibene 2006).

3 Needless to be said, Notker’s consideration alone is not enough and it has to be sup-
ported by the empiric data.

4 Oubouzar does not define her label ‘deictic’, which is used to describe the use of the arti-
cle. This label is used both for the contexts of anaphoric and endophoric reference and when
the article is used in a complex genitive phrase. I prefer to use the label ‘deictic’ where there
is a direct reference to elements pertaining to the text-external world (cf. Lambrecht 1994).
It is easy to imagine that I will hardly use the label in this sense for the present work.

5 For a more detailed description of Notker’s accent system, see Tax 1986, XXXVII-XLIV.

6 Contexts a. and b. will be restated in terms of ‘anaphoric’ and ‘endophoric’ reference,
following Lobner 1985.
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3 Whatis a Demonstrative and What is an Article?

A notion that is associated with the full grammaticalization of the definite
determiner is that of ‘obligatoriness’, ‘expletiveness’ or ‘default marking’,
cf. Greenberg (1978) and Zubizarreta (1992) in Crisma (2011) and Philippi
(1997). What emerges from these labels, then, is that the function of the
definite article is only to signal that the noun it precedes is definite and
that its reference is univocally retrievable from the Speech Participants
in the Universe of Discourse. Since the definite article occupies the head
of a functional projection, it is desirable that it does not add to the inter-
pretation of the noun.

Demonstratives, on the other hand, are argued to display the feature [+
location] (cf. Wiltschko 2009); the distal demonstratives ‘this’ and ‘that’,
in Present Day English for instance, identify objects in different regions.
Another function of the demonstrative is to help distinguishing between
two similar or identical objects (cf. Lobner 1985); the demonstrative, con-
trarily to the definite determiner, adds to the interpretation of the noun,
since it helps in identifying the referent denoted by the demonstrative
and the noun.

I propose a sub-categorization of discourse referents, which can help
track the development of the OHG determiners.” I argue that two deter-
miners can be observed already at the OHG stage, the non-reduced one is
used with the Pragmatic Definites, and the reduced one is used with the
Semantic Definites.

(1) The sub-categorization of Definite Descriptions:
Demonstratives Pragmatic Definites Semantic Definites

deictic use > textual anaphoric use> anaphoric use > endophoric use
> complex functional concepts > unical entities > abstract entities >
Proper Nouns

full form of the reduced form of the
article article

This sub-categorization builds on Lobner (1985); I think that the differ-
entiation between Pragmatic and Semantic Definites can capture the dis-
tinction between the full and reduced forms of the definite determiner in
PDG, but also in OHG.

In order to understand Lobner’s (1985) definition of the definite de-
terminer and the distinction between Semantic and Pragmatic Definites,
I will illustrate three concepts that are at the basis of Lobner’s study of

7 The class of Proper Nouns is not preceded by an article in Standard PDG; in some varie-
ties of PDG, however, articles can precede Proper Nouns (cf. Lobner 1985), this is why this
class has been included in the sub-categorization.
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Definite Descriptions:

- Functional concepts are inherently unambiguous; simple functional
concepts denote unical and abstract entities, such as ‘sun’, ‘sky’,
‘love’, ‘freedom’, or unique parts of entities, such as ‘head’, ‘roof’; to
this class also belong nouns that denote events that occur only once,
such as ‘death’ or ‘beginning’, and superlatives.

- Relational concepts denote objects as standing in a certain relation
with respect to one another, such as kinship terms like ‘sister’, ‘daugh-
ter’ or social relationships like ‘neighbour’ or non-unique parts of an
entity, such as ‘hand’ or ‘eye’.

- Sortal concepts classify entities with respect to certain characteristics
they possess in a given situation, such as ‘woman’.

Lobner argues that the function of the definite article is to signal that the
head noun has to be interpreted as a functional concept, while the other
determiners require the noun to be interpreted as a sortal or as a rela-
tional concept, i.e. they select among several objects of the same kind.
The demonstrative, for instance, selects between objects of the same kind,
but in different regions.

A functional concept can be established either independently or situ-
ationally; this observation leads to the two classes of definite expressions
he distinguishes, namely the Semantic and the Pragmatic Definites. The
non-ambiguous reference of a Semantic Definite is established indepen-
dently of the situation or context, while the non-ambiguous reference of a
Pragmatic Definite is established situationally.

Semantic definites are made up of functional concepts; according to
Lobner, to the functional concepts also belong the combinations of a noun
and a genitive phrase or adjective, such as ‘the meaning of the definite
article’ or ‘the President of the U.S.’. However, some of these complex
functional concepts are not completely independent of the surrounding
context for their interpretation.® In the sub-categorization in (1), I placed
them between the endophoric reference contexts and the simple func-
tional concepts, since they are not wholly dependent on the context for
their disambiguation, as the Pragmatic Definites, but they are not totally
independent from the context as the Semantic Definites.

Pragmatic Definites receive a non-ambiguous interpretation thanks to
their anaphoric and endophoric use. Lobner argues that within the Uni-
verse of Discourse, the referents constitute knots which are tied to one
another thanks to the relations which are built in the course of the infor-
mation exchange. In the case of endophoric reference, the reference of a
sortal or relational noun is made non-ambiguous by its being linked to a

8 Ithank the anonymous reviewer of this paper for pointing this to me.
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relative clause, or to a prepositional or adverbial phrase.? While in the case
of anaphoric reference, the non-ambiguous interpretation of a sortal or
relational noun is obtained by its being related to the discourse. It is thanks
to the relations built in this sense that sortal or relational concepts acquire
non-ambiguous reference and are identified as functional concepts.

Lobner concludes that “in all its uses, the definite article has the mean-
ing of indicating that the noun is to be taken as a functional concept”
(1985, 314).

In accordance with Lambrecht (1994) and Breban (2012), I do not take
definiteness to be a defining feature of the definite article, rather, I take
the function of the article as that of signalling that the NEs it precedes
are to be interpreted as identifiable functional concepts, both when the
non-ambiguous reference is obtained contextually - as in the cases of
Pragmatic Definiteness - as well as when the non-ambiguous reference
is obtained independently of the immediate context - as in the cases of
Semantic Definiteness.

Finally, Lobner answers a possible objection about demonstratives; one
could object, for instance, that an NP with a demonstrative determiner
can be taken as a functional concept (the string ‘this book’ unambiguously
refers to a certain book). However, the role of the demonstrative is not to
indicate that the noun is to be understood as a functional concept, but it
directs the addressee to pick out one object out of a range of alternative
objects. It is the co-occurrence of the demonstrative and the noun that
makes up a functional concept, while the definite determiner does not add
to the interpretation of the noun as a functional concept.

In the sub-categorization I propose in (1), I labelled the cases of deictic
and textual anaphoric reference as instances where the determiners ter,
tiu and taz are better analyzed as demonstratives, while in cases of Prag-
matic Definiteness and Semantic Definiteness a definite article is found,
since in both the cases of Semantic and Pragmatic Definiteness the entity
denoted has non-ambiguous reference.

Coniglio and Schlachter (2014) report that in anaphoric contexts, the
demonstratives dieser and (stressed) DER as well as the definite article
can be found in PDG, while in these contexts in PDE only the demonstra-
tive is found;*° for this reason, I have excluded from my sample all the
instances of determiners ter, tiu and taz, when these are found in a textual
anaphoric context, in order to avoid possible ambiguities with a demon-
strative interpretation.

9 Below I will argue that also sortal nouns specified by a genitive phrase belong to the
endophoric reference contexts.

10 They note that, unlike PDE, where the demonstratives ‘this’ encodes proximal referents
and the demonstrative ‘that’ encodes non-proximal referents, and are used with different
activation statuses of the discourse referents, the demonstratives dieser, jener and DER in
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These cases are different from the anaphoric reference in the sense of
Lobner; the textual anaphoric reference I am referring to in this section
is a typical device used in Old Germanic texts: the determiner identifies
the referent it precedes as being the entity previously mentioned in the
immediate context. According to Breban (2012), this is a textual function,
used for instance in texts such as Beowulf or the Anglo-Saxon Chronicle.
On the contrary, when a determiner precedes a sortal or relational noun,
whose reference is made identifiable by its being anchored in the discourse
(i.e. it is described at length and not only anchored to the immediately
preceding context), this is analyzed as an instance of anaphoric use in the
sense of Lobner and hence as a definite determiner.

4 The Development of the Definite Article in OHG
4.1 An Empiric Study

Oubouzar (1992) directs her empiric search on the grammaticalization of
the OHG definite determiner taking into consideration the differentiation
between definite and indefinite nominal expressions; in sum, she argues
that the article is used at the beginning of the OHG period in those con-
texts that she defines ‘deictic’, namely in anaphoric contexts, endophoric
contexts and in complex nominal expressions containing a genitive phrase.
Determiner-less nominal expressions refer either to non-definite refer-
ents or to abstract and unical entities; according to Oubouzar, there is no
significant difference between the earlier text of Isidor and Tatian, while
underlining that a new class of entities, namely those denoting identifiable
groups of people, are consistently preceded by the definite determiner
in the latter text. In Otfrid’s text, the determiner starts to be used with
abstract and unical entities, independently of a further specification and
finally, in Notker, the article is the default strategy, marking all the definite
nominal expressions, independently of their semantic content. She argues
that the OHG determiner had lost its ‘deictic’ component and had become
a functional category that only marks definiteness.

PDG do not seem to encode such distinctions; moreover, the definite determiner can also
be used in contexts of anaphoric reference.

According to Breban (2012), the definite determiner underwent a functional shift during the
history of the English language: it lost the textual anaphoric functions and is only used to
signal identifiable referents, while the textual functions were taken up by the demonstra-
tives and other complex determiners.

What emerges from Coniglio and Schlachter’s observations is that in the German language,
such a sharp shift may not have occurred, since in some contexts the different forms of
the demonstratives and the full form of the definite determiner are likewise possible. For
reasons of space, I will not pursue this observation in the present paper.
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In De Bastiani (2015) I examined the same texts that make up Oubouzar’s
corpus and I traced the development of the definite determiner in OHG
applying the differentiation between Pragmatic and Semantic Definites;
it can be observed that in the earlier texts the use of the article in cases
of Pragmatic Definiteness is robust, while the use of the article with cases
of Semantic Definiteness is restricted in these texts to a few instances of
functional concepts, but the use is not consistent.!* The first cases in which
the determiner is used with simple functional concepts is in Tatian, where
nouns denoting identifiable groups of people!? are consistently preceded by
the determiner. In Otfrid’s text, abstract and unical entities can be found
both preceded by the definite determiner and determiner-less in similar
contexts; Oubouzar argues that this text constitutes a turning point, since
the article starts to be used with nouns denoting abstract and unical enti-
ties and starts losing its ‘deictic’ function. It can be observed, however,
that the ‘deictic’ function is not lost, since in contexts of anaphoric and
endophoric reference the article is still used in Otfrid’s text. That the ar-
ticle is used with certain abstract and unical entities can be attributed to
the gradual spreading of the article to contexts of Semantic Definiteness;
let us observe the following examples taken from Otfrid’s text:

(2) Ludowig ther snéllo // thes wisduames féllo (AD LUDOWICUM 1, 1)
Iz iuer hugu irwdllo, // wisduames foll (AD SALOMONEM 9, 8)

As can be observed from these examples, the same abstract noun, in a
similar context and followed by the same adjective can appear both pre-
ceded by the determiner and determiner-less; moreover, the accents fall
on wisduam and foll in both verses, regardless of the presence/absence of
the determiner. The article not being compulsory in these contexts points,
in my opinion, to the incomplete grammaticalization of the reduced form
of definite determiner - metrical reasons, however, cannot be excluded.
Finally, the article in Notker constantly precedes definite NEs; as was
already mentioned, the presence of two articles can be observed in Notker’s
text. Instead of arguing that the article loses its ‘deictic’ function, I argue
that the grammaticalization of the definite determiner in OHG proceeded

11 An example of Semantic Definite in Isidor’s text is: dher hohista (V, 4, 418). For this
text, Egger’s edition (1964) has been examined; the Roman number refers to the chapter,
the second number to the paragraph and the third number to the line in which the nominal
expression is found, as they are given in the edition examined.

12 Some examples are the following: ther diuual (xv, 50, 16); thie pharisei (xx, 58, 2).
These are functional concepts, since their reference is unambiguous independently of the
surrounding context. For this text, Masser’s edition (1994) has been examined. The Roman
number refers to the chapter, the second number refers to the folia of the manuscript and
the third number to the line in which the nominal expression is found, as they are given in
the edition examined.
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in two separate paths: already at the early OHG stages a full form of the
article was grammaticalized, while the reduced form grammaticalized later
and gradually, spreading from NEs consisting of complex functional con-
cepts to contexts of unical and abstract reference. As was argued for by
Coniglio and Schlachter (2014), already during the OHG stage the first
cases of cliticization of the article to a preposition can be detected; they
show that the cliticization is only possible in cases of Semantic Definiteness.

4.2 A Quantitative Overview

For Notker’s De Consolatione Philosophiae, I have collected all the nomi-
nal expression containing the determiners ter, tiu and taz, and confronted
them with the corresponding Latin nominal expression - if present - and I
checked if there was a corresponding demonstrative in the Latin base text.

In Table 1,® the percentages for Isidor, Tatian and Notker are given, it
can be observed that Notker’s text presents the highest degree of inde-
pendence from the Latin base text, which depends on Notker’s pedagogic
re-elaboration of the text, as was argued for in section 2:

Table 1*4
Corpus  Percentage of the NEs Percentage of the OGH NEs
not corresponding to a Latin Nominal with a corresponding demonstrative
expression in the Latin base text
Isidor 6,92% 11,68%
Tatian 0,80% 5,90%
Notker 42.9% 3,05%

As can be observed from the table, in Notker’s text a consistent portion
of the nominal expressions found does not correspond to a Latin nominal

13 Tables 1 is adapted from De Bastiani 2015; the percentages for Notker’s text differ
slightly from the ones reported in Table 8.2 (De Bastiani 2015, 127) due to the correction
of some errors in the classification of the NEs.

14 The percentages were calculated with the following data: the Isidor Corpus contains
231 NEs, 16 of which do not have any corresponding NEs in the Latin base text and 27 cor-
respond to a demonstrative in the Latin base text. The Tatian Corpus contains 560 NEs,
5 do not have any corresponding Latin NEs and 33 correspond to a Latin demonstrative.
Notker’s Corpus contains 622 NEs, 267 of which do not correspond to any Latin NEs, while
19 correspond to a demonstrative in the Latin base text. I have examined the whole of the
translation into OHG of Isidor’s De fide catholica contra Iudaeos and I have used Egger’s
(1964) diplomatic edition and I have examined the OHG translation of Tatian’s Harmonia
Evangeliorum from chapter I to chapter LXXVIII, using Masser’s (1994) diplomatic edition.
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expression and, moreover, only a small percentage of occurrences of the
determiners ter, tiu and taz depend on the presence of a demonstrative
in the Latin base text. This small percentage, however, is not enough to
take the occurrences of the determiners ter, tiu and taz as occurrences
of definite articles. Such a decision can only be taken with the scrutiny
of the context surrounding the NEs under investigation; moreover, there
are portions of text which were added by Notker and therefore cannot
depend on the Latin base text. In these portions of text, therefore, there
may be occurrences of ter, tiu and taz which can be taken as occur-
rences of a demonstrative, rather than as occurrences of their article
counterparts

Of the overall sample of 622 NEs I have collected for Notker’s text, I
have excluded 46 due to the criterion proposed in section 3; these are
discussed in the next section.®

5 Excluded NEs

I have excluded from my sample 46 NEs, since in the contexts under con-
sideration, the determiners ter, tiu and taz have a possible interpretation
as demonstratives. An example is given in (3):®

(3) Tiu figura heizet parabole. daz chit comparatio.
This figura means parabola, that means comparatio.
‘This figura is called parabola, it means comparatio.’
(I1, 47, 21-22)

This sentence is added after the following lines:

(4) Unde so si danne diu ding sturzen gestat. mit iro ubermuotun zeseuuun.
so ueret si also der uuellonto uuerbo.
And so she then the things overthrow begins with her boisterous right
hand, so steers REFL also the whirling wave.
Cum hec uerterit uices. superba dextra. rertur more exestuantis euripi.

15 There are in Notker’s text also 20 instances of the demonstrative diser, which only in 4
cases does not have a Latin NE counterpart; in the remaining cases, the OHG demonstrative
corresponds to a Latin demonstrative in 15 cases out of 16.

16 In the examples taken from Notker’s translation, the OHG text precedes the Latin
text, when present. In the Latin text demonstratives are written in italics, while the NEs
under discussion in the OHG portion of text are written in bold; in the English translation I
have maintained the Latin words if they are present in the OHG text. The Roman numbers
between brackets refer to the Book of the Consolatio, the Arab numbers to the page and
the line in Tax’s edition.
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‘And she can overthrow the things with her boisterous right hand, in the
same way as whirling waves do.’
(I1, 47, 18-19)

This example is found in the commentaries inserted by Notker; typically,
Notker describes a certain rhetoric figure or Roman institution and then
gives its name or explains it. In this portion of text, the unambiguous ref-
erence of figura as identifying the comparison Boethius makes between
the Fortune and the stream of the Euripus Strait is obtained thanks to the
determiner, that links the reference of the entity figura to the preceding
context. I take this and similar occurrences as instances of demonstratives,
since it is the determiner that helps in establishing the reference of the
entity it precedes, in the same way as in the NE ‘this book’, the demon-
strative restricts the reference of the entity ‘book’ to a particular referent.

Moreover, to the NEs excluded from the sample belong the NEs con-
taining the determiner, the morpheme sélb and a noun; the combination
determiner-sélb points at the exact same referent which is contained in
the NE and which has been mentioned earlier. For this reason, I have
excluded them from my sample, since it is the combination determiner-
sélb that identifies the reference of the noun it precedes. On the contrary,
when sélb precedes a combination of determiner and noun, I take it as an
independent morpheme meaning ‘even’, just like in PDG.

After having thus excluded 46 NEs, there remain 576 NEs, which I ar-
gue contain a definite determiner. Of these 576, 157 present an accented
determiner, while the remaining have an unaccented determiner. These
are commented on in the next sections.

6 Accented Articles

I have studied the contexts in which the accented determiners occur and
I have found out that 50 of them are in a context of endophoric reference,
51 in a context of anaphoric reference (in the sense of Lobner), 51 have
a genitive phrase, while 4 are neither purely anaphoric nor purely endo-
phoric, but their reference is retrievable from the context, and 1 presents
an accent, but the presence of the accent on the determiner can be neither
re-conducted to a Pragmatic Definiteness context, nor to a demonstrative
use of the determiner. This is likely to be a case of scribal error.

As can be seen from these figures, the majority of the accented deter-
miners can be re-conducted to cases of Pragmatic Definiteness; the NEs
containing a genitive phrase will be discussed below, where I will argue
that these cases are in-between the pure cases of Pragmatic and Semantic
Definiteness.
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6.1 Anaphoric Reference

As opposed to the ones discussed in section 5, the NEs discussed in the
present section are not cases of textual anaphoric reference, i.e. the de-
terminer does not establish the reference of an entity by anaphorically
pointing to it - as in example (3) above - but it precedes an entity, which
consists of a relational or sortal noun and has been mentioned in the pre-
vious context. The reference of this entity is tied to a knot in the Universe
of Discourse and is non-ambiguous thanks to its being anchored in the
Discourse; the determiner that precedes these NEs only signals that their
interpretation is non-ambiguous. Let us observe some examples:

(5) Iro uuat uuas chleine. unde uuahe. unde festes kezivges. Tiu uuat ist
tiure [...]
Her dress was small and soft and of strong cloth. The dress is precious [...]
Vestes erant perfecte tenuissimis filis. subtili artificio. indissolubili materia.
‘Her dress was small and soft and of a strong material. The dress is
precious [...]’
1, 8, 15)

After the appearance of the personification of Philosophy, Boethius de-
scribes her aspect and her dress; in example (5), the sentence Tiu uuat
ist tiure was added by Notker to explain the symbology of the dress of the
Philosophy. In this case, the article does not define the reference of the
entity it precedes, since the reference of the word uuat is non-ambiguous,
it refers to the dress of the Philosophy, which is part of the Universe of
Discourse; moreover, there is no contrast with other similar entities, hence
the determiner does not select one item among a set of similar alternatives.
I conclude, then, that in this example the determiner is to be interpreted
as a definite article, that signals that the reference of the entity uuat is
non-ambiguous. The non-ambiguity of the reference is established by the
context.

(6) Aber déro fier rationalium statuum heizet ter eristo coniectura.
But of the rationalium statuum is called the first coniectura.
‘The first of the four rationalium statuum is called coniectura.’
(11, 57, 14-5)

This example is taken from one of the longer portions of text which do not
depend on the Latin base text. In this portion, Notker describes Roman
juridic procedures. This example is embedded in the following context:
So ist aber ze uuizenne. ddz man ze finf uuison stritet umbe dia legem. ze
fier uuison umbe dia rationem (II, 56, 15). After having described other
concepts, which may have been difficult for the young monks for whom the
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translation was thought (cf. Luhr 2009), Notker describes the four rationa-
lium statuum. This concept is part of the Universe of Discourse. Moreover,
the determiner cannot be taken as an instance of a demonstrative, since
it is preceded by the numeral four, which is the total number of the items
under consideration. There is no selection out of a set of similar objects,
since the whole of the objects is taken into consideration; the entity fier
rationalium statuum is defined as non-ambiguous by the context, the nu-
meral and the adjective, which restricts the reference to that particular
kind of procedure. The role of the determiner, then, is to signal that the
referent has non-ambiguous interpretation.

(7) Téro brieuo undriuua chame uuola uure.
Of the letters unfaithfulness came certainly out.
Quarum fraus aperta patuisset.
‘The falsity of the letters would have been certainly revealed.’
(1, 25, 17)

Also in this example, the non-ambiguous reference of the entity brieuo
is established from the context; in this part of Book I, Boethius is telling
the Philosophy that he was arrested because the emperor had received
falsified letters, where he pleads for the freedom of the Senate from the
emperor. The entity letters is mentioned three times in the preceding
context and the treason of the Senate towards Boethius is described at
length. The reference of the entity letters is non-ambiguous, since it can
only refer to the false letters with which Boethius was accused of treason.
Also in this case, then, the determiner signals that the noun it precedes
has non-ambiguous reference.

6.2 Endophoric Reference

As was noted by Tax, the article takes an accent if it precedes a noun which
is then followed by a restrictive relative clause; the restrictive relative
clause establishes the reference of the noun it refers to and the article
signals that the combination of noun and relative clause is non-ambiguous.
Let us observe some examples:

(8) Uuaz habo ih nu fone dien luge brieuen ze sagenne. mit dien sie mih
zihent uuellen uuidere guuunnen umbe den cheiser dia rumiskun selb-
uualtigi?

What have I now of the false letters to say with which they me accuse
want back obtain about the emperor the roman freedom.

Nam quod attinet de compositis falso literis dicere. quibus arguor sper-
asse romanam libertatem?
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‘What do I have to say about the false letters with which they accuse me
of wanting back the freedom of the Romans from the emperor?’
I, 25, 9-10)

This example is embedded in the same context of example (7): the entity
letters has been mentioned twice and the cause of Boethius’ arrest is de-
scribed in details; this entity is already part of the Universe of Discourse
and can only refer to the letters with which Boethius was accused of trea-
son. Moreover, their non-ambiguous reference is defined by the relative
clause. The determiner only signals that the entity letters with which they
accuse me of wanting back the freedom of the Senate from the emperor
has non-ambiguous reference.

9) Dér scado dér dien sculdigen solta. dér liget ana dien unsculdigen.
The punishment that to the guilty should that lies on the innocent. Noxia
poena debita sceleri. premit insontes.

‘The punishment that should go to the guilty goes to the innocent.’
I, 32, 6-7)

(10) Tie sacha die daz uuib sament iro bringet. zuo demo man. daz ist iro
uuidemo.
The things that the woman with her brings to the man that is her dowry.
‘The things that the woman takes with her and brings the man constitute
her dowry.’
(11, 68, 27-28)

Similar conclusions can be drawn from these examples, where the article
signals that the complex entity consisting of a sortal or relational noun
and a restrictive relative clause has non-ambiguous reference. I conclude,
then, that these are instances of definite articles, which receive an accent
also in cases of endophoric reference.

6.3 Contextual Reference

In this subsection the instances of accented determiners, which are nei-
ther anaphoric nor endophoric, but precede an entity whose reference is
retrievable from the context, are discussed.

Let us observe one example of what I will define contextual reference:

a1 Tér zun hiez uallum. Selben die bouma hiezen ualli ! Tiu luccha under
zuisken boumen hiez interuallum.
The fence is called uallum. Even the trees are called ualli. The hole under
between trees is called interuallum.
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‘The fence is called uallum; even the trees are called ualli! The cavity
between the trees is called interuallum.’
1, 37, 27)

The entity luccha has not been mentioned in the previous discourse, how-
ever, it is retrievable from the context; in this portion of text, Notker is
discussing the meaning of the words uallum and interuallum and is de-
scribing the process of the construction of a trench delimited by trees.
The entity luccha is a ‘bridging inferable’, it is not directly mentioned in
the discourse, but is retrievable from the context; moreover, its reference
is specified by the PP that follows.

Finally, there is one instance of a determiner which presents an accent,
but can be interpreted neither as a demonstrative nor as a Pragmatic Defi-
nite; in this case the accent falls on the determiner preceding an ordinal
number, namely tdz dritta (I, 39, 12). The other instances of articles pre-
ceding ordinal numbers are consistently non-accented and this particular
instance can be re-conducted neither to an anaphoric use nor to an endo-
phoric use; moreover, all the other ordinal numbers in the context in which
this instance is embedded do not present an accent on the determiner, I
conclude that this instance is likely to be a case of scribal error.

6.4 NEs with a Genitive Phrase

As was noted by Oubouzar and Tax, the determiners preceding a discourse
referent which is followed by a genitive phrase are accented. Of all the
total NEs I have collected in Notker’s text, the overall number of NEs
containing a genitive phrase is 97, however, only 51 present an accent. In
the 51 NEs with an accented determiner, it is the determiner preceding
the head noun that is accented, while the genitive phrase only presents
an accented determiner if this is to be interpreted as a demonstrative or
as preceding a Pragmatic Definite.’

The 47 NEs that do not present an accented determiner are made up
of a genitive phrase consisting of a determiner and a noun, but the head
noun is not preceded by the determiner; in some cases the noun has to
be interpreted as non-definite, in others it does not present an article and
is preceded by the genitive phrase, the opposite order of the 51 NEs that
present a determiner before both the head noun and the genitive phrase.
It can be hypothesized that the composition of NEs with genitive groups
is unstable at this stage of the language, since Demske (2001) notes that

17 Inthe computation of the accented determiners, I have only included the determiners
preceding the head of the complex NEs.
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the grammaticalization of genitive attributes has undergone a process
that started in the OHG period and was completed during the early New
High German period.

The following discussion will concentrate on the 51 NEs with a deter-
miner before both the head noun and the genitive phrase. Of these 51 NEs,
in 9 cases the head noun has anaphoric reference, and in 3 cases the head
noun is further specified by a relative clause, while the others are linked
to different kind of entities: from Semantic Definites (cf. die uerte dero
sternon, 1, 20,2), to entities previously mentioned in the Universe of Dis-
course, to genitive phrases containing a possessive adjective, which links
the reference of the head noun to an entity belonging to the Universe of
Discourse (cf. Die gezirten uuende dinero buochcamero, 1, 34, 10).

Moreover, in these complex NEs with a genitive phrase, the head noun is
often a sortal or relational concept, which acquires non-ambiguous refer-
ence by its being linked to the genitive phrase. Such nouns are for instance
pild-image, (cf. an ddz pilde dero uuarun saldo, 111, 110, 3) uuort-word
(cf. nah tien uuorten sancti pauli apostoli, PROLOGUS, 5, 12), uuende-
walls (cf. die gezirten uuende dinero buochcamero, 1, 34, 10) or namo-
name (cf. tér baro namo dero saldon, 11, 68, 4); I think these are better
analyzed as instances of endophoric reference, since it is their being linked
to a genitive attribute that renders their reference non-ambiguous.

In other complex NEs with a genitive phrase, the head noun is a func-
tional concept, such as nebel-fog (cf. mit témo nebele tero stirbigon dingo,
I, 13, 26), or unsculd-innocence (cf. tie unsculde alles tes herotes,1, 27, 7),
or suozi-sweetness (cf. diu suozi des sanges, 111, 109, 3); however, in these
complex NEs the entity referred to is not the functional concept as a whole,
but rather a sub-type of it, and the reference to the sub-type is made non-
ambiguous by the genitive attribute, which in some cases refers back to
an entity previously mentioned in the discourse. The reference of these
complex NEs, then, is dependent on the context and on the genitive at-
tribute for its non-ambiguous interpretation.*®

18 It is interesting to note that, in PDE, abstract nouns - which are functional concepts
in the sense of Lobner (1985) - are not preceded by the definite determiner, unless their
reference is restricted by a PP or a relative clause. See for instance:
a. It is impossible to live in a world without hope vs It is impossible to live in a world
without *the hope.
b. The hope of finding a cure for cancer is small vs *Hope of finding a cure for cancer is
small. (examples adapted from Foley & Hall 2009, 273)
The complex functional concept of example b. is similar to the complex NEs containing
a functional concept and a genitive attribute I found in Notker’s text.
This piece of evidence supports the claim I made in § 3 that the complex NEs made up
of a Functional Concept and a linking attribute are not to be analyzed uniformly as bare
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7 Non-accented Articles

The remaining 373 NEs consist of either abstract or unical entities, or of
superlatives; these categories belong to the Semantic Definiteness con-
texts and the articles preceding them are not accented, unless their ref-
erence is further restricted from a relative clause or is anaphoric. Some
examples for unical entities are: den himel-theACC sky (I, 8, 7), demo
manen-theDAT moon (I, 12, 2), die sternen-theNOM stars (I, 14, 3), ter
mennisko-theNOM human being (I, 29, 1); an example fur a superlative is
diu iungesta-theNOM youngest; some examples for abstract entities are
under (12-13):

(12) Unde imo lébendemo. liber sigenéta sin méister socrates ten dét. mir
zlloséhentero?
And him living over won his master socrates the death me watching.
Eodemque superstite. preceptor eius socrates. promeruit uictoriam
iniuste mortis. me astante?
‘And while living, Socrates his master defeated death face to face with me.’
(I, 15, 14-16)

(13) Sie rdment toh dlle ze éinero stéte. uudnda sie dlle rament ze dero
salighéite.
They strive however all to one place since they all strive to the bliss.
Sed tamen nititur peruenire ad unum finem beatitudinis.
‘But they all strive towards the same goal, because they strive towards bliss.’
(I11, 111, 11-13)

In the next section, I will propose an analysis that takes into consideration
the presence of two determiners in OHG.

8 The Analysis: Two Articles in OHG

The evidence in Notker’s text supports the hypothesis of the presence of
two articles in OHG and in PDG. Indirect evidence for this claim comes
from Ebert’s study of two articles in Frisian; to summarize, the D-article
is used:

vor Nomina, deren Referent fiir den Horer nicht eindeutig identifizier-
bar ist. Der D-artikel verweist auf eine Information im Kontext, die den

Functional Concepts, but rather as a category which lies between pure Pragmatic Definites
and pure Semantic Definites.
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intendierten Referenten aus der Menge der moglichen Referenten
aussondert, wenn diese Information nicht direkt zwischen Artikel un
Nomen steht. (Ebert 1970, 172)

while the A-article is used:*®

vor Nomina, fur die jeweiligen Sprechakt nur ein einziger Referent in
Frage kommt, oder die sich auf raumlich un zeitlich Nahes oder Be-
kanntes ziehen. (172)

If we apply Lobner’s terminology to this distinction, we can conclude that
the A-article is used in cases of Semantic Definiteness, while the D-article
is used in cases of Pragmatic Definiteness.

Moreover, other evidence for the presence of two articles comes from
PDG and from varieties of PDG; Coniglio and Schlachter (2014) argue that
the cliticization of the article on the preposition is only possible in cases of
Semantic Definiteness, while Lobner (1985) claims that in some dialectal
varieties of PDG there are two forms for the article: one can be defined as
weak - a scwha - while the other is strong. The weak form is used with the
Semantic Definites, while the strong form is used in Pragmatic Definite-
ness contexts; both forms are definite articles, since, according to Lobner,
they are not stressed.

As was mentioned above, Coniglio and Schlachter’s (2014) investiga-
tion of the full and reduced forms of the definite article in PDG builds on
Lobner’s categorization of Semantic and Pragmatic Definites. In order to
account for the synchronic phenomenon of the cliticization of the definite
article on prepositions, Coniglio and Schlachter trace a diachronic devel-
opment of the OHG definite article, which they argue already displayed
the reduced forms we can still observe nowadays in the PDG Semantic
Definites.

Following Van Gelderen (2007), they argue that an interpretable
‘location’ feature is associated with the (textual) deictic/anaphoric prop-
erties of the demonstrative, which is located in [Spec, DP] in her repre-
sentation. In the course of the development of the demonstrative into a
definite determiner, the demonstrative is reanalyzed as the head of the DP,
which is endowed with uninterpretable features that probe for the inter-
pretable counterparts of the same features on the noun N. This generative
approach confirms in my opinion Lobner’s semantic considerations on the
characteristics of the demonstrative and the definite determiner: while the
demonstrative directs the selection of the referent denoted by the noun,

19 Ebert differentiates between two kinds of A-article, one is described above, and the
second one is used as generic article (1970, 172).
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the definite determiner does not add to the interpretation of the noun.

As far as the German language is concerned, Coniglio and Schlachter
(2014) propose that only part of the demonstrative was reanalyzed into
the head of the DP, since they observe that the dental onset th-/d- that
characterizes both the demonstrative and the definite article disappears
when the article is cliticized to the preposition, which is only possible in
Semantic Definiteness contexts, but is maintained in the cases of Prag-
matic Definiteness?® and when it is not possible to contract the preposition
and the article.? The evidence in Frisian confirms this analysis, since only
the D-article presents the dental onset.

Thus they argue that only the inflectional ending grammaticalized in-
to the head D and lost the interpretable features and that in cases of
Pragmatic Definiteness, [Spec, DP] is activated as well, since it is associ-
ated with interpretable anaphoric features; moreover, they argue that in
OHG - where the cliticization to the preposition in Semantic Definiteness
cases was optional according to them - and in PDG - where in some cases
the cliticization to the preposition is not possible - [Spec, DP] can never-
theless be realized as a ‘dummy element’.

Their analysis for the full and reduced forms of the OHG definite article
in combination with the preposition zi is given in (16) and (17):?

20 An instance of the anaphoric use of the definite article can be observed in the follow-
ing example:

Hans hat heute einen Freund zum Essen mit nach Hause gebracht. Er hat uns vorher

ein Foto # vom / von dem Freund gezeigt (cf. Coniglio & Schlachter 2014 for further

discussion).

In this example it can be observed that the reduced form of the article is ruled out, since
the use of the article is to anaphorically point to a previously mentioned referent. In this
case, we are not dealing with a demonstrative (which in PDG would be accompanied by
a special emphasis), but with a definite article. It is the context that established that the
referent Freund is to be unambiguously identified with Hans’ friend.

21 In PDG for instance, it is possible to contract the dative form of the definite article with
the preposition zu in all the three genders (m. zum, f. zur, n. zum), but it is not possible to
contract the dative form of the feminine definite article with the preposition in (m. im, f. *inr,
n. im). Coniglio and Schlachter notice that the reduced form of the definite article is restrict-
ed with certain prepositions, or is not possible for every gender or case. They attribute this
restrictions either to the grammaticalization of the prepositions or to phonological reasons.

22 These forms are both attested in Otfrid (reported in Coniglio & Schlachter 2014, 155-6).
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(16) zi themo abande

[iF] emo
e /\N,
N/\
abande
[iF]
17) zemo abande

PP
A P
P /\ DP
0 A
o
)N
D NP

[iF]

-emo

[uF] /\ N’
N /\
abande
[iF]

In example (16), the article themo refers back to an entity previously men-
tioned in the discourse; this example represents a Pragmatic Definiteness
case and the full form of the article is found.

In example (17), on the contrary, the reference of the noun abande is
unique, since it refers to the concept of ‘evening’ as one part of the day,
and not to a particular evening which has been mentioned in the dis-
course - contrarily to example (16). Since this is a Semantic Definiteness
case, the dental onset is not realized.

In the absence of a preposition, the distinction between Pragmatic and
Semantic article is nevertheless signalled in Notker’s text, since the ab-
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sence of accentuation on the determiner renders it prosodically lighter
and thus reduced, even if [Spec, DP] is activated as a ‘dummy element’.

Since the accented articles in Notker’s text precede entities, whose ref-
erence is defined thanks to the surrounding context - and not only through
anaphoric reference, as I have shown in sections 6.1 to 6.4 -, I propose to
introduce a ‘contextual identifiability’ feature; this feature is responsible
for the accentuation of the definite determiner in OHG, for the choice of
the D-article in Frisian and for the spell-out of the dental onset with prepo-
sitions when the referent preceded by the article is a Pragmatic Definite.

The determiner system of the OHG language can thus be explained in
terms of features: as was argued for by Coniglio and Schlachter building
on Van Gelderen (2007), and Wiltschko (2009), demonstratives display
location and deictic features, while the definite determiner is endowed
with uninterpretable features; the two forms of the article which can be
detected in PDG - in the standard language and in the non-standard varie-
ties reported by Lobner (1985) -, OHG and Frisian call for the presence of
a third feature, which is different from the location/deictic feature of the
demonstrative and from the uninterpretable feature of the reduced form
of the article; I think that the introduction of the ‘contextual identifiability’
feature can account for the empiric evidence in the languages quoted and
can complete the syntactic analyses put forth by Van Gelderen (2007) and
Coniglio and Schlachter (2014).

9 Concluding Remarks

Following the grammaticalization of the definite determiner in OHG, it
can be observed that a definite article used in cases of endophoric and
anaphoric reference already grammaticalized in the earlier stages, while
a definite determiner used in cases of Semantic Definiteness grammati-
calizes gradually, following the path delineated in the sub-categorization
of DDs in (1): from complex functional concepts to identifiable entities, to
unical entities and finally to abstract entities. Contrarily to what Oubouzar
claims, the functions the article covers in the earlier texts are not lost
along the grammaticalization path, because these functions are still de-
tectable in PDG, as Coniglio and Schlachter argue.

I proposed an interpretable ‘contextual identifiability’ feature, that can
explain the accentuation of the article in cases of Pragmatic Definiteness
contexts, the spell-out of the dental onset with Pragmatic Definites in PDG
when a preposition is present, the choice of the D-article in Frisian and of
the fuller form of the article in dialectal varieties of PDG.
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